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Message from the Deanship of Academic Development 

 

Dear Respected Faculty Members, 

On behalf of the Deanship of Academic Development, welcome to the 3rd University Teaching and 

Learning Exhibition (TLEX22) at Imam Abdulrahman bin Faisal University. This year, 2022, we 

celebrate 33 new professional fellows of university teaching and learning.  The Professional 

Fellowship in University Teaching and Learning (PFUTL) at Imam Abdulrahman bin Faisal University, 

approved by the University Council (88) dated 07/17/1442 AH, is a one academic-year, professional 

program intended to advance teaching and learning knowledge, skills, and practice for university 

educators. The program consists of focused professional development, reflective activities and 

assessments, and evidence-based practice leading to an advanced recognition in Saudi higher 

education. 

The outlook in higher education has never been brighter or more complex. We, as faculty members, 

are tasked with educating 21st Century students with field and general knowledge, communication, 

technological and interpersonal skills, and values for lifelong learning rooted in our faith and 

culture. While there are demographic similarities across all generations, this generation of 

students is more digitally connected than any before, more global and facing more challenges. 

Higher education in Saudi Arabia is at the heart of this challenge to nurture the best doctors, 

teachers, chemists, engineers, and Islamic scholars leading to a stronger Kingdom on the path 

toward Vision 2030. Without the faculty members’ full engagement and motivation, true education 

cannot take place. 

The challenge then is ours, to provide excellence in teaching and learning which will equip our 

future generation for Vision 2030—a knowledge-based economy with 21st century graduates in the 

lead. A challenge we are confident that our valuable faculty members can meet and exceed.  

Best wishes on your journey to excellence! 

Dr. Mohammed S. Alkathiri 

Dean, Deanship of Academic Development 
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 تطوير التعليم الجامعي عمادة  رسالة من

 

 ، أعضاء هيئة التدريس المحترمون سعادة

الجامعيعمادة    باسم التعليم  التوالي  ة  الثالث   نة لسل بكم    أرحب  تطوير  امعفي  على  والتعلم  لتعليم  رض 
زميلًا محترفًا جديدًا    33، بـ  2022،  في جامعة الإمام عبدالرحمن بن فيصل. نحتفل هذا العام  (TLEX22)عي  الجام 

حداث برنامج  هـ است 17/07/1442بتاريخ    (88أقر مجلس الجامعة في جلسته ).  م الجامعيوالتعل  التعليمفي  
نامج احترافي مدته عام أكاديمي يهدف إلى  . وهو بر(PFUTL)  لمهنية في التعليم والتعلم الجامعيزمالة اال

والتعلم التعليم  والممتعزيز معرفة  المهارات  لتطوير  إلى  بالإضافة  يتكون  ،  الجامعيين.  ارسات للأساتذة 
هد التي تؤدي  اشو وتقييمات، وممارسة قائمة على ال تأملية    هامموتطوير مهني مركزة،  البرنامج من أنشطة  

 إلى اعتراف متقدم في التعليم العالي السعودي. 
كأعضاء هيئة   ،تعقيدًا من أي وقت مضى. نحن ولم تكن النظرة المستقبلية في التعليم العالي أكثر إشراقًا 

مكلفون  تدريس والعشرين    بتعليم،  الحادي  القرن  ،  والتواصل،  والعامة  التخصصيةالمعارف  طلاب 
التعلم مدى الحياة    ،والشخصية  التقنيةمهارات  وال إيماننا وثقافتنا. في حين أن هناك    المتجذرةوقيم  في 

من الطلاب أكثر ارتباطًا رقميًا من أي وقت الحالي  الجيل    إلا أن،  أوجه تشابه ديموغرافية عبر جميع الأجيال
 ، وأكثر عالمية ويواجه المزيد من التحديات.مضى

  وتخريج أفضل لي في المملكة العربية السعودية في قلب هذا التحدي المتمثل في رعاية  يقع التعليم العا
  رؤية   تحقيق  نحوأقوى    وطنمما يؤدي إلى    الشريعةوعلماء  الأطباء والمعلمين والكيميائيين والمهندسين  

  تعليم ال  يكونلا يمكن أن  ،  ورغبتهم الصادقةالمشاركة الكاملة لأعضاء هيئة التدريس    لاب.  2030  المملكة
 . اً ومؤثر  اً قوي

جهز  ن س  التيوالتعلم    التعليم  ممارسات  فيالتميز    ى عاهلنا، وذلك من خلال العمل علىع عليق  ذاً إالتحدي  
.  القرن الحادي والعشرين  وخريج   يتقدمهاقتصاد قائم على المعرفة  -  2030جيلنا المستقبلي لرؤية  خلالها  من  

 لدينا على مواجهته وتجاوزه.المتميزين تحدٍ نحن واثقون من قدرة أعضاء هيئة التدريس 

 
 ! والتأثير التميز م نحورحلتكفي دعواتنا لكم بالتوفيق 

 
 د. محمد بن صالح الكثيري 

 ر التعليم الجامعي تطوي ة عميد، عماد
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النتائج الملخص
قمية الحديثة  يجدر بالمعلمين الاستفادة من التقنيات الرمع التطور التقني المستمر، 

فيمكن وذلك لتطوير نوعية وجودة التعليم المقدم للطلاب،وتوظيفها في العملية 
مه لطلابه، ومن توظيف التقنية كوسيلة تعليمية مساعدة للمعلم أثناء تدريسه أو تقيي

عديد من حيث أثبتت ال. سلايدويمكن توظيفها برنامج التطبيقات الرقمية التي 
وجد إن دراسة الدافعية تتعلق بالبحث)م2007)،الهويعان: الدراسات السابقة مثلاً 

لتي تعمل على عن العوامل التي تثير اهتمام الطلبة تجاه العملية التعليمية ، بالصورة ا
.زيادة التحصيل الدراسي لديهم

يم بواسطة يعُرف تعليم التقنية الحديثة هي طريقة للتعل( م2019)وفي دراسة عثمان،
تبات آليات الاتصال والتقنيات الحديثة ، من حاسوب وشبكاته وآليات بحث ومك
كما .الكترونية ، بغرض تحقيق أهداف تعليمية محددة في أقصر وقت وأقل جهد

لكل مجال أو نظام دراسي قاعدة معرفية تعتمد عليها أن  ( م2016)أشارت رجب 
المبادئ الممارسة والتطبيق، وتستنتج هذه المعرفة النظرية المكونة من المفاهيم و

فرد في والافتراضات من البحوث أو الممارسة التي تزودنا بمعلومات نتيجة مرور ال
.  خبره

ية التعلم دور هذا التطبيق في زيادة التحصيل الدراسي للطلاب من خلال زيادة دافع
وع ، وكذلك إتاحة الفرصة للمعلم للتأكد من مدى اتقان الطلاب لأهداف تعلم موض

أيضًا إتباع الدرس الذي تم تقديمه لهم من خلال توظيفه كوسيلة للتقويم البنائي ، و
في تحفيز ذلك بالتغذية الراجعة المناسبة للطلبة ، كذلك يمكن توظيف هذا التطبيق

ن أذهان الطلاب لجلسات العصف الذهني التي تسبق بعض الموضوعات أو يمك
ي تعتبر من توظيفه كمدخل للدرس الجديد، مما يسهم بتفعيل النظرية البنائية و الت

قة و النظريات المتمركزة حول الطالب و تسعى للربط بين معارف الطالب الساب
حياتهم الحديثة و كذلك توظيف هذه المعارف في سياقات حياتية يواجها الطلاب في

.  اليومية
في زيادة  دوسلايلذا تهدف الدراسة الحالية للتعرف على مدى فاعلية استخدام تطبيق 

ر مدخل للثقافة في مقر( المستوى الثالث)التحصيل الدراسي لدى طالبات كلية التربية 
. الإسلامية بجامعة حائل

من المنهج التجريبي والذي يتألفولتحقيق هذا الهدف قامت الباحثة باستخدام 
طالبة تم تدريسهن باستخدام برنامج12مجموعة تجريبية و كان عددها : مجموعتين

ضابطة و مع المجموعة ال( المحاضرة)، بينما  تم استخدام الطريقة التقليدية سلايدو
في أربع محاضرات، تم بعدها إعدادسلايدوتم توظيف . طالبة ٤0عدد أفرادها 

عة التجريبية اختبار فصلي عن بعد عبر البلاك بورد  و أظهرت النتائج تفوق للمجمو
و ( 17.٥)على المجموعة الضابطة حيث بلغ متوسط درجات المجوعة التجريبية 

بالاهتمام في لذا فتوصي الباحثة (. 16.٨)متوسط درجات المجوعة الضابطة
قويم البنائي للطلبة المستقبل بزياده استخدام التطبيقات التقنية كأداة لزيادة الدافعية والت

يل مما سيحسن من المشاركات الفعالة أثناء المحاضرات ورفع مستوى  التحص
.الدراسي ، و إضفاء جو مريح في قاعة الدرس 

منهجية البحث
الى 20) استخدمت الباحثة المنهجية التجريبية ، على اعمار متباينة من  •

ر خلال ، وكان التطبيق للطالبات في شعبتين في نفس المقر( سنة22
–كلية التربية –هـ ، جامعة حائل 1٤٤٤هـ 1٤٤3الفصل الدراسي الثاني 

ديهن ،ى قسم الثقافة الإسلامية ، للمساعدة في زيادة التحصيل الدراسي ل
لزيادة التحصيل ( slidoتطبيق)ووفقاً للدراسات السابقة استخدمت الباحثة 

كأداة تستخدمها لطرح ( slidoتطبيق)الدراسي ، واستخدمت الباحثة 
ابقة الأسئلة المتنوعة للمقرر في بداية المحاضرة لربط المحاضرة الس

رى وفي نفس الوقت تركت الشعبة الأخ، بموضوع المحاضرة الجديدة 
قة المتبعة ، وذلك لمعرفة مدى مناسبة الطري( المحاضرة)بالتدريس التقليدي

في زيادة التحصيل الدراسي وزيادة رسوخ المادة العلمية في أذهان 
.الطالبات  ،و تم التعرف على النتائج من خلال الاختبار الفصلي

أهداف البحث 
دراسي في زيادة التحصيل السلايدوالتعرف على مدى فاعلية تطبيق .1

للطالبات
ات للتعلم في زيادة دافعية الطالبسلايدوالتعرف على مدى فاعلية تطبيق .2
م تحديد وصف دقيق لمستوى أداء الطلبة، مما يمكن المعلمة من تقدي.3

تحديد التغذية الراجعة الملائمة من خلال متابعة التقدم الدراسي للطلاب و
مستوي تحصيلهم ثم توجيههم للأفضل ، وكذلك إدراك مواطن ونقاط

الضعف والقوة في أداء الطلاب 

مشكلة البحث
رة وباء لاحظت الباحثة من خلال الخبرة الطويلة في مجال التدريس في فت•

أن التحصيل كورونا ، عندما تم تحويل التعليم التقليدي الى تعليم عن بعد ،
اد حل الدراسي قد بدأ يضعف عند كثير من الطالبات ، فكان لابد من إيج

فها في لهذه المشكلة ، فكانت الفكرة هي استخدام التقنية الحديثة وتوظي
. يل الدراسي العملية التعليمية ، بما يخدم الطالب، ويقلل الضعف في التحص

لة من في معالجة المشك( سلايدو)ومع استخدام احدى التطبيقات التقنية 
.خلال البحث التجريبي 

المراجع
ة فاعلية برنامج تدريبي لتنمي(. م2007)، إبراهيم فالح مطلقالهويعان.1

ي دولة الدافعية في التحصيل الدراسي لدى طلبة المرحلة المتوسطة ف
.الكويت ، جامعة عمان العربية

ملية استخدام تقنيات الحديثة في ترقية ع( .م2019)عثمان ، خالد مختار.2
.ماليزيا–التعلمية ، جامعة التكنولوجيا 

معة استخدام التكنولوجيا في التعليم ، جا(.م2016)رجب، حمدي رجب.3
حلوان ،كلية هندسة المطرية 

التحسينات المستقبلية
القصيرالمدىعلىالمستقبلفيالتحسين

.تقليديةغيرحديثةتقويمأدواتوأساليبتوظيف•
.بالطلافئاتجميعمعتتناسبالتيالمتنوعةالتدريسطرائقإعداد•

المتوسطالمدىعلىالمستقبلفيالتحسين
مخرجاتدةجولتحسينالتميزوتحقيقللطلاب،المستمرالتقويمتطوير•

.العاليالتعليم
.متعددةمهاراتلاكتسابفريقضمنالعمل•

:الطويلالمدىعلىالمستقبلفيالتحسين
المستقبل التنسيق  بين مخرجات التعليم العالي واحتياجات سوق العمل في•

ات سوق ، بمواكبة التغيرات السريعة والمتلاحقة التي تحدث في احتياج
العمل

.مشاركة قطاع الأعمال في تحديد سياسة القبول بالجامعات •

الأثر
/و،المشروعفيمابطريقةشاركواالذينالطالباتمنالاقتباساتبعضهذه
.وبعدقبلالتغييرتوضحالتيوالأرقامالحقائقأو

فاعل ممتازة  لأنها تحفز العقل على الادراك والاستيعاب  والتةانها طريق•
بالمذاكرة 

.اكثر يساعد على سرعة الفهم وقوة الذاكرة والنشاط ولحفظ المعلومة لوقت•
.استفدت منها وسهلت علي الفهم •
عابهانه يساعد كثير في تسهيل و تحسن حفظ المعلومات واستيأبرأيي •
.اسلوب جميل وسلس ويساعد على فهم المعلومات بشكل اكثر•

:  وكانت كثير من الردود بعد انتهاء التجربة إيجابية 
%.100أسلوب الأسئلة تزيد التركيز•
ر لمن الصراحة لمن تطرحين علينا سؤال ونجاوب عليه يرسخ بذهني اصي"•

".اذاكر اتذكره بسرعه ويسهل فهمه
ليم حيث عملت نقله في التعليم من التعرائعة جداً وفريده من نوعها، "•

لمقرر كان له تلقيناه من دكتورة االتقليدي إلى التعليم الحديث التعزيز الذي
."الأثر الكبير والدافع للإبداع

اءت فريدة من نوعها بعيدة عن التكرار الممل الذي اعتدنا عليه، كما أنها ج"•
ص، مواكبة لحاجتنا الماسة في الوقت الحالي، وشديدة الالتصاق بالتخص

".يميةوتوظيفها في العملية التعلإضافة إلى أنه تم التعامل مع التقنية

ح بين ومن خلال نتائج التجربة باستخدام التطبيق ، نجد أن هناك تباين واض
ها التجربة في الشعبتين في التحصيل الدراسي ، وكانت الشعبة التي طبقت علي

ياده استخدام تحسن أكثر من الشعبة الأخرى ، فاذا قمنا في المستقبل بالاهتمام بز
.أدوات التقييم البديل فيمكن أن تظهر نتائج أفضل وأحسن 

على التحصيل الدراسي لدى الطالبات(  (Slidoبرنامجأثر استخدام 
، أستاذ مساعد   جليلة الطيب بابكر يونس. د

كلية التربية–جامعة حائل 

(PFUTL)الزمالة المهنية في التعليم والتعلم الجامعي 
عمادة تطوير التعليم الجامعي

جامعة الإمام عبدالرحمن بن فيصل

شعب المقرر

الشعبة الأولى

باستخدام تطبيق 
slido

عدد الطالبات النسبة المئويةالدرجات

199٥%2
1٨90%٥
17٨٥%2
16٨0%3

12%17.587.5العدد الكلي

ةالشعبة الثاني

بالتقويم 
التقليدي

20100%2
199٨%٥
1٨90%3
17٨٥%9
16٨0%٨
1٥7٥%٥
1٤70%٥

40%16.884العدد الكلي 

رقم اسم المقرر ورمزه
الشعبة

المستوى 
عدد التخصصالدراسي 

الجنسيةالطالبات 

المدخل الى الثقافة 
IC-101الإسلامية 

سعوديات12مادة مشتركةالثالث10٤

المدخل الى الثقافة 
IC-101الإسلامية 

سعوديات٤0مادة مشتركةالثالث20٨

2

90%; 5; 46%

85%; 2; 18%

80%; 3; 27%

ريسنتائج الشعبة التي تم استخدام سلايدو في التد

9٥% 90% ٨٥% ٨0%

2

8

3; 7%

9; 22%

8; 20%

5; 13%

5; 13%

ادية نتائج الشعبة التي استخدمت فيها المحاضرة الع

100% 9٥% 90% ٨٥% ٨0% 7٥% 70%
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The research targeted the 1st & 2nd academic year of

the Communication skills students with a population

of 75 students by using a questionnaire and getting

their feedback, and investigating) the attitude of the

learners before, within, and after presenting the

assignments.

The course during COVID demanded from the
students more than just attending lectures
and being passive, and the type of the
assignments presented was pushing the
students to read, search, discuss, filtrate the
information, work as a team, and being the
master of participation

The 
urgent 

demand

“Engagement of Learning makes us feel alive.
“Student engagement is the product of motivation and 

active learning. It is a product rather than a sum 

because it will not occur if either element is missing.” 
The applied assignments raised the students’ 
confidence, the productivity, and unlock their 

future potential

Included

The activities 
and the 
assignments 
that’s seeking 
to engage the 
students 
deeply

Excluded

The PPT 
presentation 
that asking to 
only present a 
book chapter, 
and looking for 
only gathering 
information

The observed students shown enthusiastic in dealing 

with these assignments, and the academic 

performance raised because of the method of 

presenting this type of non-traditional assignments 

and helped to reach the learning outcomes of the 

courses with high commitment 

Type main content of outcomes in the following Figure.

Use effective verbal and 
nonverbal 
delivery techniques and special 
presentational aids

Demonstrate effective participation behaviors

Attain the 
communication skills 
for lifelong learning

Main 
content of 
Outcomes

Dr. Mirna R. Khalifa, Assistant Professor

Prince Mohammed University PMU

Abstract Introduction

This action research was done to find out the solutions to
enhance the students for better interaction, and to engage

them in learning the skills of the communication,

This research shed the light on some modern assignments

using technology, and other assignments raised the active

participation of the students, based on the concept of the

Student-centered which is learning by giving them the

opportunity to decide two things: what material they learn

and how they learn it.

The main findings were that the students felt satisfied with

presenting Online debates, and recorded videos speeches, it

wasn’t an easy task to do, but by practice and working as

groups, they have noticed at the end of the semester that

their communication skills were improved.

During the Pandemic of COVID19, the mode of instruction
transformed to be Online, in this regard the Courses like
Communication skills were affected negatively, especially
the practical exercises, the students were behind the
screens, refusing sometimes open their Cameras, and
skipping from the direct interaction, in addition of the
connection issues… All of these challenges pushed me
to discuss the changing with my colleagues, about some
assessment strategies related, then we have created
special rubrics for the new assignments in order to
assess the learning outcomes.
The best part of this change was that the majority of the
students interacted positively, they were enthusiastic to
be involved in the activities of debates, videos
recordings, speech contexts, and so on.
The feedback of the students mentioned below show
their satisfaction regarding this change, which is
influenced by high academic performance

.

Research Aims

To facilitate the Acquisition of the Communication skillsOBJ-1
• Assist students in the development and presentation of clear, cogent, and compelling oral presentations, and 

learn to evaluate ideas and evidence, to think critically, and to communicate effectively in group situations. 
Students will be engaged in practicing theories of interpersonal communication to facilitate their growth in 
group interaction

To be more familiar with the modern applications, and 
non traditional activities OBJ-2

• Learning to make use of technology for clarity and impact. Active listening, intrapersonal cognitive processes, 
and peer evaluation 

To engage the students in the E-learning assignments 
(Online debates, Recorded Tribute speech…)OBJ-3

• Going beyond traditional online lessons to the interactive learning, by practicing the Online debates, 
recording video for tribute speech and using the related effects, in addition of working as a group work… 

- Abena Abokoma Asemanyi (2015). An Assessment of Students’
Performance in Communication Skills, A Case Study of the

University of Education Winneba, Journal of Education and

Practice, ISSN 2222-288X (Online) Vol.6, No.35, www.iiste.org

- Alamgir Khan et al.(2017) Communication Skills of a Teacher and

Its Role in the Development of the Students’ Academic Success,

Journal of Education and Practice www.iiste.org

ISSN 2222-1735 (Paper) ISSN 2222-288X (Online)

Vol.8, No.1, www.iiste.org

M. Sarpparaje, M.A, M. Phil (2016). Importance of enhancing

communication skills among Young Graduates and how to make

them career ready & Life-ready?, New perspectives in ELT,

Conference paper.

https://www.researchgate.net/publication/324495577

- Metusalem Ross, Belenky Daniel M. et al (2017). Skills for Today:

What We Know about Teaching and Assessing Communication,

published paper by PEARSON
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speech 
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demand, 
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the required 
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Outcomes

After learning about educational

neuroscience’s different concepts and

applications, lecturers from diverse

backgrounds were very enthusiastic about

changing their approaches in the

classroom by implementing the following

methods:

Increasing students’ attention is achieved

by maintaining eye contact, moving around

the classroom, interacting with students,

and assuring engagement.

Using a form of activity such as polls and

Slido to keep the lecture interactive.

Exposing students to the right amount of

stress (Eustress) for optimal performance.

Overall, educators showed a tendency to

change their teaching approach after

learning about the many applications of

educational neuroscience.

Abstract

Educational neuroscience has recently
emerged as an interdisciplinary scientific
research field that seeks to translate
research findings of neuronal learning
mechanisms into educational practice and
policy [1]. It explores the interactions
between biological processes and
education and the effects of education on
the brain [1].

The primary goal of educational
neuroscience is to impact real-life
contexts, such as classrooms, by
improving educational outcomes and
helping teachers understand how
students learn best. To date there are
good examples of educational
neuroscience contributing to the
understanding of mechanisms of learning
and cognition while connecting different
levels of analysis from classroom
interventions to imaging studies [2].

Research Aims/Problem

Many factors affect students learning and

behavior, such as stress, lack of attention,

non-stimulating activities, and social

isolation.

Thus, educators need to create brain-

based lesson plans to allow for optimal

learning experiences, novelty, higher

engagement, and retention rates among

students using concepts from educational

neuroscience.

RESEARCH QUESTION 1

• How can teachers use concepts from

educational neuroscience to stimulate the

brain for maximized and improved

learning?

Research Approach

A. A lecture was presented to nine higher

education professionals, and the concept

of educational neuroscience was

discussed.

B. Multiple forms of presentation that

contained visual aids in the form of

pictures and videos were used, and Slido

as a form of technology to assess the

attendees' grasp of the discussed

information.

References

1. Thomas MSC, Ansari D, Knowland VCP.
Annual Research Review: Educational
neuroscience: progress and prospects. J
Child Psychol Psychiatry. 2019
Apr;60(4):477-492.

2. Han H, Soylu F, Anchan DM. Connecting
levels of analysis in educational
neuroscience: A review of multi-level
structure of educational neuroscience
with concrete examples. Trends Neurosci
Educ. 2019 Dec;17:100113.

3. https://www.futurelearn.com/courses/lea
rning-and-memory/3/steps/1016185

4. https://jjenkins120.medium.com/eustress
-vs-distress-cec3ef59e486

Future Developments

Short-term goal: to start applying the

mentioned concepts in the upcoming

classes. Medium-term goal: try more

approaches and use different tools of

technology, Kahoot, retrieval practices, etc.

Long-term goal: monitor students’
behaviour in the classroom and retention

rates to measure the effects of educational

neuroscience in the classroom.

Impact

The overall impression was that

educational neuroscience is a fascinating

topic. One colleague said: "It is a beneficial

experience and can be implemented in my

classes." Another said: ”It is true that we

have a long experience in teaching, but we

might be missing those important aspects."

Also, a faculty member was impressed that

they did not lose concentration during the

one-and-a-half-long lecture. Another said

that they would be introducing mini-

challenges at different intervals within the

lecture to keep students engaged and

attentive.

Concepts from Educational Neuroscience 

as Helping Tools for Educators
Amani H. Alhibshi, Assistant professor, Department of Neuroscience 

Research, Institute of Research and Medical Consultations, IAU

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University
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Figure 1. Increasing students’ attention increases the

possibility of storing information in the long-term memory.
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Figure 2. The idea stress level is important for optimal 

student  performance.
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Figure 3. Concepts of educational neuroscience

chosen by educators.
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Outcomes

Intended outcomes: Students read,

discussed and evaluated the written

feedback. Students thought about

learning: what they did, what could do,

what will do, and what they need to be

able to do. Students demonstrated self-

regulated learning and critically assessed

work. Students were satisfied with their

grades.

Unexpected Outcomes: Graduate

students' practices of learning did not

change much comparing to undergraduate

students.

Abstract
This action research project attempts to

highlight the differences between

undergraduate and graduate students in

relation to the effective use of self-

assessment, written feedback, and self-

regulated learning. I already have results

about undergraduate students from a

previous action research. So, I repeated the

project with my graduate students in two

courses. Six PhD students completed

rubric-guided self-assessment activities and

participated in a survey concerning their

experience and satisfaction. The results

suggest that undergraduate students are in

need for rubric-guided self-assessment

activities and that such activities seem to

have more impact on their learning

comparing to graduate students.

Research Aims/Problem

Rubric-guided self-assessment activities
have a positive impact on undergraduate
students' learning, however, their impact on
graduate students is unknown.

RESEARCH QUESTION 1

• Are there any differences before and
after the completion of rubric-guided
self-assessment activities by graduate
students in utilizing rubrics to complete
their own assignments? Utilizing written
feedback? Discussing their own
learning?

RESEARCH QUESTION 2

• Are there any differences between
undergraduate and graduate students'
learning behaviors and satisfaction
when using rubric-guided self-
assessment activities?

Research Methodology

A. Students completed two assignments.

I graded the first assignment using a

rubric and provided students with

written feedback. On the second

assignment, I asked students to self-

assess their own assignments using a

rubric.

B. Students completed a confidential

survey. The online 6-point Likert scale

survey aims to learn more about their

experience and satisfaction.

C. I compared between results of the

current project and results from a

previous project with undergraduate

students.

References
Alkathiri, M. S. (2020). Let’s Focus on Learning: 

Students’ Rubric-guided Self-assessment Practices. 
In TLEX2020: Action Research Posters by Faculty 
Members for Students' Learning. Deanship of 
Academic Development.

González-Betancor, S. M., Bolívar-Cruz, A., & Verano-
Tacoronte, D. (2019). Self-assessment accuracy in 
higher education: The influence of gender and 
performance of university students. Active Learning 
in Higher Education, 20(2), 101–114. 

Hawe, E. & Dixon, H. (2016). Assessment for learning: a 
catalyst for student self-regulation. Assessment & 
Evaluation in Higher Education, 42(8), 1181-1192.

Lynam, S. & Cachia, M. (2017). Students’ perceptions of 
the role of assessments at higher education. 
Assessment & Evaluation in Higher Education, 43(2), 
223-234.

Wang, W. (2016). Using rubrics in student self-
assessment: student perceptions in the English as a 
foreign language writing context. Assessment & 
Evaluation in Higher Education, 42(8), 1280-1292.

Future Developments

I would like to conduct the same action
research with more PhD students.

I would like to develop a framework for
designing a rubric-guided self-assessment
activities and publish a paper.

Impact

Undergraduate students were very

satisfied and changed their learning

behaviors immediately.

Graduate students appreciated the

activities, but they have been already

practicing self-assessment and self-

regulated learning.

Rubric-guided self-assessment allowed

students to practice Assessment FOR, OF

and AS Learning.

Graduate Students’ Rubric-guided 

Self-assessment Practices
Mohammed S. Alkathiri, Associate Professor, Deanship of Academic Development

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University
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Proposed Intervention

❑ Students were asked to write a paragraph

about ( Qualities of a Good Doctor) with

both feminine and masculine pronouns.

❑ Students were asked to rewrite the exact

paragraph using neutral or masculine

pronouns.

❑ Students were asked to translate the

exact paragraphs in Arabic

❑ Students were asked to read all those

paragraphs aloud and to share their own

perspectives.

❑ Students were presented with verses from

The Holy Qur’an and Bible in which

females were addressed with masculine

pronouns. The verses were both in Arabic

and English.

❑ Students were asked to rewrite those

verses with masculine and female

pronouns. The writings were done in

English and Arabic.

❑ Students were asked to read those verses

allowed and to share their own

perspectives.

What is Linguistic Violence LV?

Linguistic Violence (LV) is a concept used to
capture the psychological and social use of
any instance of language to abuse, offend, or
hurt somebody or people.

LV emphasizes the linguistic situation of two
people or groups asymmetrically, along the
lines of power or status, whereby one person
or group occupies a higher, and therefore
oppressive, position in relation to the other..

LV  as in Masculine- pronouns

Some sociolinguistic feminists define the over-use of 
masculine pronoun as a subtle approach to LV.

Such believe to connected to the concept of using
masculine pronouns to refer to male and females in
general

Why is this a Problem?

➢ Female students always feel themselves to

be discriminated even in writing and in the

use of pronouns in writings

➢ As an approach to make themselves equal

to males, they over-use male/female

pronouns in a single paragraph.

➢ Some Students even expressed their

extreme resent over reading passages that

has masculine pronouns only while

addressing both genders.

➢ This method of writing is weak, whether in

Arabic or English. It even results in getting

lower marks in standardized English

language tests

References

Gay, N. C. (1997). The reality of linguistic
violence against women. In L. O’Toole, and J.
Schiffman, (Eds.), Gender violence:
Interdisciplinary perspectives (pp. 467-473).
New York: New York University Press

Gay, N. C. (1998). The Practice of Linguistic

Nonviolence. Peace Review, 10(4), 545-547.

Goodard, A. & Patterson, L. M. (2000).

Language and Gender. London: Longman

Future Developments

❑ short-term development

Students' improvement level in writing and
making the tone neutral, which is mostly the
target in many standardized tests as in
IELTS and TOEFL.

❑ long-term future work

This study can be turned into comparative
and correlative study by involving male and
females and the effect of LV on their writing.
Other interesting elements to include is to
compare the masculine pronoun use in
Qur’an and Bible and their semantic
features.

Impact

Value- Based Impact:

➢ My student became wise enough to
know they are not inferior or
disadvantaged to men with the over-use
of masculine pronouns.

➢ The students appreciate more the
language of the Holy Qur’an.

➢ The students are now able to focus to
the tone and meaning of the message
rather than gender specification.

➢ The understood that the language of
gender violence is not tied to the
overuse of masculine pronouns.

The Impact of Linguistic Violence of EEL Female Students’ Writing

Sarah Asiri, Lecturer, Deanship of Preparatory Year and Supporting Studies

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

Results

❑ The students admitted the beauty of

language semantics through the use of a

specific pronoun to refer to something

else.

❑ They started adopting the neutral

pronouns or the masculine ones in their

writings.
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Outcomes

❖ A significant decreased in fall incidence in all units

received the training is seen in below bar graph(A). This

indicates increased in awareness in identifying those

patients categorized as high risk, implementing

appropriate fall preventive measures after the training

session using Slido.com .

❖ There is significant improvement between pre-test &

post-test with application of Slido.com in the lecture as

shown in the below bar graphs(B)

❖ Although only almost 20 participant among 37 

participant had completed the Slido survey feed back, 

the reliability analysis for Cronbach Alpha of the 

Slido feedbacks is statistically significant P value is 

0.975 and showing excellent internal consistency. The 

staff satisfied in using Slido tool for more participation 

and engagement see pie chart (C)

Abstract
Falls and fall injuries at hospitals units are a common

occurrence and a major concern. In KFHU, the reported fall

incidents from January – December 2021 alone has the sum

total of 125 actual fall and four (4) near fall. The high incidences

of fall were reported from the Medical/Surgical Units.

The fall risk reduction as part of the International Safety Goals

(JCI manual, 2020) is one of the top priority requirement for

compliance in KFHU as one of the JCI accredited leading

hospital in the eastern region. At hospital, falls are a significant

clinical, legal, and regulatory problem however information on

effective fall reduction is lacking in the literature (Hempel, et. al.,

2013).

During the Covid-19 pandemic ,conducting online lectures is a

challenge for educators to deliver effective learning and

interactive session(Zulfa et al 2020) . For this reason, Slido

application was used as an interactive tool for learners during

this educational program instead of traditional lectures which

used to be given by educators and effectiveness will be

observed in this study. .

Research Aims/Problem

The aim of the project is to reduce the patient’s fall rate in 

the medical surgical in the hospital by improving the fall 

precaution strategies through staff education and using 

Slido .com as a tool to improve knowledge and enhance 

engagement and participation among learners. 

RESEARCH QUESTION 1

• Is there an improvement and a reduction in the fall

rate after the staff education.

RESEARCH QUESTION 2

• Is there an improvement in the staff knowledge

through Slido.com.

RESEARCH QUESTION 3
• Is there an improvement in the staff participation and

engagement at a structure class by sharing their

idea, comment, questions using Slido.com

Research Methodology

A. The staff(n = 37) from the top 3 units of medical

surgical which had highest incidence of fall in the

year 2021 are included in the study.(3D,3A&1D)

B. The training will be delivered through teams and

slido.com will be use during lecture.

C. Pre-test & post-test will be done for the participants

using SurveyMonkey

D. Feedback on using Slido .com will be filled by

participant after the end of the training session

via survey Monkey.

E. Comparison between pre-test &post-test using SPSS

& T-test analysis will be used statistically.

F. The reported incidences of fall through Hemaya

system will be collected and comparison from 4th

quarter of the 2021 and 1st quarter of 2022 will be

presented.

G. Continuous unit education and monitoring will be

initiated to ensure the effectiveness of the

prevention program.

References

Hempel, S., Newberry, S., Wang, Z.,&et al(2013): Hospital fall

prevention: a systematic review of implementation,

components, adherence, and effectiveness. Journal of the

American Geriatrics Society, 61(4), pp.483-494.

Joint Commission International Accreditation Standards for

Hospitals, 7th Edition: Goal 6: Reduce the Risk of Patient Harm

Resulting from Falls pp. 34-35

Zulfa, V. and Laras, P., (2020) Schoology and Slido: The Perfect

Platform Combination for Distance Learning During the Covid-

19 Pandemic. In International Joint Conference on Science and

Engineering(pp. 86-91). Atlantis Press.
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Egestas auctor enim. Praesent ut massa nibh. Duis purus 

neque, facilisis cursus ultrices vel, ullamcorper ac augue. 

Donec semper lorem.

Future Developments

Impact

The educational intervention increased the use of

strategies that were already part of the hospital’s fall

prevention policy and prevention program in three main

levels:

In the units: less fall incident had been reported by

Hemaya system after staff training

Participants: Staff became more aware about fall policy

and procedure and their knowledge increased significantly.

Staff are satisfied and recommend to use slido in future

lectures and sessions .See below for some response to

survey questions to use the slido.com

Researcher :Staff enjoy the session and became more

active in participation through slido.com. It developed their

ability of using slido application tools and lifelong learning

and responsibility toward patient safety.

Implementation of Fall Prevention Program 

Mrs. Najla M. Alansari, IAU, KFUH

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

External 

Uni. Logo
Assistant Director of Nursing for Education &Training, KFUH
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Abstract
Health schools are challenging environments as students are challenged with multiple psychological and physical stressors. This requires the provision of high-impact

learning and assessment practices that inspire health track (HT) students to deal with such stressors, accordingly. Studies showed that one approach to help promote HT

students’ self-care, well-being and overcome their stressors is writing self-reflections, especially during their clinical practice courses (Saunders et al. 2007) as a key

component of health professionals’ practice and a method of assessment as learning (Asselin, 2011a; Asselin & Cullen, 2011). Moreover, scholars reported that using

reflections enhances the use of cognitive processes as consciously and critically thinking about clinical situations which subsequently leads to insights and changes in one’s
approach to practice (Asselin, 2011a, 2011b; Cirocco, 2007; Forneris & Penden-McAlpine, 2007; Kuiper, 2002) and promotes self-awareness (SA) and communication skills

(Paget, 2001). In this action research, writing self-reflection essays on clinical practice II and IV courses (PT328 & PT427) for physical therapy (PT) students during multiple

rotations has been used as an assessment method to promote PT students’ self-awareness skills. Results showed a significant difference between PT students’ scores in

reflection skills across multiple rotations and a significant increase in their SA skills after practicing reflections on their clinical practice. Moreover, PT students’ SA were

qualitatively analyzed to examine their development as a result of practicing reflections. To Conclude, this research suggests that using well-structured reflection as an

assessment method for learning in clinical practice enables PT students to gain insights for practice change and promote their self-awareness.

Problem Statement & Research Questions 
❖ The learning objectives of self-awareness and reflection are 

often challenging to integrate into a health school curriculum 

and equally difficult to assess (Boenink et al. 2004). 

❖ More action research studies are needed to examine using 

assessment methods as an intervention approach that assists PT 

students to reflect on and change practice.

❖ The mixed-method study was conducted to determine whether 

PT students’ participation in reflective practice on their clinical 

practice performance using a structured reflection model makes 

a difference in PT’s self-reflection, insight, reflective thinking, 

practice improvement and learning achievement about clinical 

practice situations.

RESEARCH QUESTION 1

Do PT Students’ reflection skills progress

across multiple clinical rotations?

RESEARCH QUESTION 2

Do PT students’ self-awareness skills promote as a result of writing

reflective essays on clinical practice?

RESEARCH QUESTION 3

What are PT students’ main themes that show the development of

their SA skills as a result of practicing reflection?

Intervention Protocol

Selected Bibliography
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27(1), 2Y6.
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• Cirocco, M. (2007). How reflective practice improves nurses’ critical thinking ability. Gastroenterology Nursing, 30(6),
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• Forneris, S. G., & Penden-McAlpine, C. (2007). Evaluation of a reflective learning intervention to improve critical

thinking in novice nurses. Journal of Advanced Nursing, 57(4), 410 - 421.
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• Penden-McAlpine, C., Tomlinson, P. S., Forneris, S. G., Geneck, G., & Meiers, S. J. (2005). Evaluation of a reflective

practice intervention to enhance family care. Journal of Advanced Nursing, 49(5), 494-501.

• Saunders P. A., Tractenberg R. E., Ranjana Chaterji R., Amri H., Harazduk N., Gordon J. S., Lumpkin M. & Haramati A.

(2007). Promoting self-awareness and reflection through an experiential Mind-Body Skills course for first year medical

students. Medical Teacher, 29(8), 778–784

https://my.cumbria.ac.uk/media/MyCumbria/Documents/ReflectiveModelRolfe.pdf

Using Reflection on Clinical Practice to Promote

PT Students’ Self Awareness: A Mixed Method Study 
Dr. Rafaat Ahmed, Ass. Professor, CAMS

Professional Mentor: Dr. Wessam A. Mohamed 

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University
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Future Developments
❖ Extending the use of Students’ reflections in all clinical and practical courses at the programmatic level

at IAU.

❖ Developing PT staff and students' skills to use reflection and transfer the know-how to the

stakeholders(e.g., patients might reflect on their therapeutic home programs, especially geriatrics).

❖ Assessing the impact of using clinical reflection on increasing students’ engagement in theoretical

courses.
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OutcomesAbstract

Lectures are impactful when they are interactive and

support active learning (Michael Detyna1, 2021).

Using novel approaches during lectures can help go

beyond the traditional learning experience.

Educational technologies offer several options to

support lectures. However, it is important to ensure

that the right technologies are adopted. The aims of

this study are: (a) to investigate the effectiveness of

technology to raise achievement amongst a small

group of Biology underachievers using poll

everywhere (b) to Improve students learning and

understanding of biology, (c) to improve students’
motivations and engagement in the learning process

Research objectives 

Research Methodology

A. Poll every was used as a main technological 

tool for this experiment 

B. Lectures were delivered online (two lectures) 

using the Zoom platform

C. Eight underachiever students participated in 

this experiment. 

D. Students were assessed using a quiz after 

each lecture.

E. Students’ feedback was collected through a 

survey. 

References
Elli J. Theobalda, 1. M. (2020). Active learning narrows achievement gaps 

for underrepresented students in undergraduate science, technology, 

engineering, and math,. PNAS, 12.

John Schacter, C. (1999). Dose computer technoloogy improve stusent

learning and achievement?How ,when,and under what condations? 

J.Education Computing Research, 20.

Michael Detyna1, E. J. (2021). An investigation into digital tools for lecture 

engagement: a feasibility study. Journal of Learning and Teaching.
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Future Developments
Short-term: provide students with the opportunity to use poll

everywhere consistently to validate the findings.

Medium-term: intensify the use of different technological

tools to increase students’ motivations.

Long-term: share my good practice with other colleagues

teaching Biology within my department to raise students’
achievement.

Students survey and 

feedback 

Impact

The use of technology to raise achievement  in Biology 

Dr.Kholoud Ghanem 

Shaqra University , Science and Humanity college 

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

Improve students' learning and understanding  
of biology. 

Raise students’ engagements and motivation. 

Support students learning through  
technology to over come their learning  
difficulties.  
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Improved students' self-confidence.

Created engagement and fun learning.

Improved students' self-confidence.
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Percentage

Improvement rat Poll everywhere Control

75%

13%

13%

هل تنصح بإستخدام البرنامج في المحاضرات 
المستقبلة كوسيلة للمشاركة؟

Yes No Dont know

88%

13%

0%
هل اعجبك البرنامج المستخدم ؟

Yes No Dont know

95%

5%

0%

هل استخدام البرنامج رفع من مستوي استيعابك
للمادة التعليميه ؟

Yes No Dont know

Conclusion
The data showed that students gave positive

responses toward the use of Poll everywhere. Their

levels of concentration, engagement, enjoyment,

motivation, and satisfaction increased highly.

Educational technologies tools can enhance students'

motivations as well as achievement. Instructors should

actively use educational technology to encourage

students’ engagement and problem-solving skills

thereby improving students’ learning outcomes. Poll-

Everywhere is an excellent tool that can help students

to engage with learning particularly the less confident

students.

Student grades increased by 38% 

Students’ grades improved by 93% compared to a

regular lecture without the use of Poll Everywhere.

Increased students' active participation and

learning satisfaction.

16



 

22

University Teaching and Learning 

E X H I B I T I O N  
٢٢ الجــــــامعــــــي  والتعلـــــــم  التعليـــــــــم   معـــــرض 

17



Preceptive Assessment for Faculty staffs and Students on 

Multiple Choice Questions- Action Research  

Outcomes

Around 29% of the faculty staffs facing problem in

framing a valid MCQs assessments for the high

order of thinking skill. However, 33% of them

uncertain about their abilities. Both results lead us

to confirm that in total 62% of faculty staffs having

difficulties in building MCQs to contained most of

the competencies. From other hands it appears that

students convinced MCQs reliability.

About 88% of faculty staffs built their capacities after the

training session and became aware of how to develop

highly - constructed MCQs based on the level and CLOs

weight. Furthermore, the students assumed that the

quality of the MCQs required some enhancement by 67%

of students.

Over 70% of the faculty were fulfilled with MCQs to be

the only tool for assessment in the program and in

contrast about 29% disagree with applying the MCQs as

the only tools for assessment. However, there is a great

harmony in between the students in their consent for the

MCQs application process by 92% of students.

Abstract
Multiple Choice Questions MCQs are one of the important and essential tools of

assessment. This Action Research AR study the pros and cons of MCQs exam in Medical

Laboratory Technology program MLT-Jazan University. Assessment should respond to the

ascending increase in the Students Learning Outcomes SLOs levels that stated on Bloom’s
Taxonomy there are several orders of knowledge and cognitive skills that the students

should acquire during their academic study and to develop these competencies,

assessment methods should include these high level of thinking skills. 77 students

participated in this research paper and 34 course coordinators from both sections. About

29% of the faculty staffs are facing difficulties in constructing MCQs exam while 33% of

them uncertain about their abilities to frame a valid MCQs. 38% is the proportion of the

faculty staffs who their exam represents the different level of course competencies and

able to write reliable MCQs exam. About 88% of faculty staffs built their capacities after

the training sessions and became aware of how to develop highly - structured MCQs

based on the different levels and CLOs weight. Both faculty members and students are

satisfied by performing such methods of assessment their fulfilment level are 70%, 92%

respectively. Conclusions, this study determined productive points as there are challenges

in creating MCQs exam to match higher level of learning outcomes in the program and

continuous professional development training for the instructors will play a big role in

minimizing the gap of the confusion. Both students and faculty members are satisfied by

performing such methods of assessment.

Research Problem

Research Methodology

1. Three survey have been distributed to

all action research stakeholders.

2. Two days workshops to build faculty

staffs capacities to design a valid MCQs

exams.

References
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1. Two days workshop for the course coordinators highlighted the

importance of building well-structed MCQs exam.

2. Followed by call of reform of all courses in MLT program to include

teaching and learning standards. .

Future Developments

1. External evaluation by examiner from distinguished

similar program.

2. A further comparison study to analyze examination

papers and to measure the questions effectiveness

3. Compare the result with standardization exam to

assure of the MCQs validity.

Impact

A call for assessment reform was one of the major

positive impact.

Continuous training planned to be conduct

frequently to reduce the gap of misunderstanding.

Involving students in the taking decisions is a good

practice to improve program governance.

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

External 

Uni. Logo

Alkhansa Alshabi- Medical Laboratoryy Technology- Jazan University

Professional Mentor: Ali Bawaneh- FHEA- Imam Abdulrahman Bin Faisal University

Can MCQs exams assess high 
level of cognitive skills? 

What is the impact of training on 
faculty members to design a valid 
MCQs assessments? 

What is the level of 
students/staffs’ satisfaction on 
conducting MCQs as 
assessment tools? 
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MedMicrobes: A Microbiology Mobile Application to 

empower students in health care specialties 

Dr. Khaled Alkharsah, Associate Professor, College of Medicine

OutcomesAbstract

Microbiology is one of the foundation

subjects which is taught to all students in

the health care specialties. Microbiology

subject comprises pathogens such as

bacteria, viruses, fungi, and parasites. A

huge number of pathogen with their

relatively difficult Latin-origin names is

introduced to students every year. In

addition to this, the limited contact hours

with the instructor constitute a limitation in

front of the students to correctly

pronounce the names of these microbes

and learn their characteristics.

The aim of my action research is to

evaluate the utility of a mobile application

(MedMicrobes), designed by academic

institution, in facilitating the learning of

microbiology for students in the health

sections.

Research Aims/Problem

The large number of microbes taught to
students in health specialties and the
difficulty of their Latin-origin names
constitute an obstacle for learning
microbiology to many students.

RESEARCH QUESTION 1

• Will the pronunciation feature in a
mobile application help the student to
memorize the microbes’ names?

RESEARCH QUESTION 2

• Will a microbiology mobile application
help students in learning microbiology?

Research Methodology

A. The application was designed by academic

staff members from the department of

microbiology at IAU and went through

intensive review process.

B. To test the utility of the application for

students in the health care specialties, a

questionnaire was designed on

QuestionPro and the link was given to the

students.

C. The questionnaire comprised three

sections: 1) asked about age, gender,

specialty and year of study; 2) asked the

student to use the application to answer

certain questions including comparing

their own pronunciation to that present in

the application; 3) asked the students

about their experience using the

application in their learning on a Likert

scale of five. Additionally, two open

writing questions were included about

utility of the application in learning

microbiology and the student’s suggestion

to improve the application.

References
Zhang J, Liu Y. A Survey on Application of English Learning APPs to English Listening and Speaking Course in English Major. Creative Education, 2021, 12: 1307-1313
Prieto MC, Palma LO, Tobías PjB, and León FJM. Student Assessment of the Use of Kahoot in the Learning Process of Science and Mathematics. Education Sciences, 2019, 9: 55

Future Developments

New categories will be added to the App. such as
system infections, antimicrobial stewardship
programs, and educational assessments.

Implementing system infections was requested by
some students and we already started the process
by adding a section about microbial oral infections
in collaboration with the College of Dentistry.

Impact

The MedMicrobes App seems a very useful

approach for learning microbiology among students

in the health specialties. It proved itself as a handy

tool for quick and easy access to study related

information. The pronunciation feature helped the

student to memorize the microbes’ names.

One third of the users open the App once a week at

least and 70% of the students use it in their study

despite the fact that they did not use an educational

App previously in their study.

Quotes from Students 

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

Professional mentor: Dr. Doaa AlEraky
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states

Egypt

United 
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OthersDownloads:

3

MedMicrobes App layout and features 

Students:

• 33% males and 67% females

• 81% medical students, IAU

4 The pronunciation feature helped me to 

pronounce the names of the microbes
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Mind map for 
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students from senior 
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The MedMicrobe App has/could improved 

my learning of microbiology

5

Using the MedMicrobes App, I can self-

evaluate my learning process

7091
Total Downloads

275
Medical microbes

275
Pronunciations

71
Diagnostic pictures

Flexible Search tool

A great App to recall 
what we study 

especially before 
exams. 

Easy access to multiple 
features that make the 

learning process of 
microbiology easier

Pronunciation is 
a very helpful 

tool 

Helpful to be 
used in the 
hospitals 

Download the App Now
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Using Content-Based Instruction to overcome lecture comprehension problems affecting construction engineering 

students in an English-medium “Contracts & Law” course

Mahmoud Sodangi, Associate Professor, College of Engineering, IAU

Overcoming the problems identified

Content-based instruction was used in some

carefully planned class activities in order to

achieve the below objectives:

Abstract

The fourth-year students of the Construction Engineering

program at Imam Abdulrahman Bin Faisal University (IAU) have

been struggling with lecture comprehension problems in an

English-medium “Contracts & Law” course, which affects their

performance in the course. Thus, this study is aimed at

identifying the problems affecting the students’ comprehension

of the lecture and the use of content-based instruction as a

possible teaching & learning strategy to overcome these

problems. The findings of the study identified ‘difficulty in

listening, reading/deciphering visuals, and taking notes

simultaneously’, and inability to use English to communicate

with the instructor by asking questions, seeking clarification, or

commenting on the delivered content as the most crucial

problems affecting the students. The intended outcomes

achieved include significant improvement in the students’
performance in the quizzes. The study had an impact on the

students as it has increased their learning engagement and

learning difficult terminologies has been simplified and is now

more interesting and motivating. As part of the future

developments, efforts would be made to use the content

learning logs as an alternative tool for assessing the students’
learning performance. A rubric would be developed and

validated to be used in evaluating the students’ learning logs.
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Future Developments

➢ To use the content learning logs as an alternative
tool for assessing the students’ learning
performance.

➢ To develop and validate an analytic rubric to be
used in evaluating the students’ learning logs.

Impact

Professional mentor – Dr. Abdulaziz Saud Almohassen

Research Methodology

Research Problem & Aim

Problem

The 4th-year students of the
Construction Engineering program in
the College of Engineering, Imam
Abdulrahman Bin Faisal University
(IAU) have been struggling with
lecture comprehension problems in
an English-medium “Contracts &
Law” course, which affects their
performance in the course

Goal

This study is aimed at identifying the
problems affecting the students’
comprehension of the lecture and the
use of content-based instruction as a
possible teaching & learning strategy
to overcome these problems.

Research 
Questions 

2

1

What lecture comprehension
problems did construction
engineering students encounter in
the “Contracts & Law” course,
which is taught in English?

What coping
strategy would be
introduced by the
instructor to
overcome those
challenges?.

• A qualitative

research

design

strengthened

by a case

study

approach was

used.

• Data were

collected

through semi-

structured

interviews with

the entire

students in the

class (11)

1
The students

were all Arabic

native speakers

and had been

instructed in the

same local

educational

system in Saudi

Arabia prior to

their enrolment in

the IAU.

The students are

relatively

homogenous in

educational level

and the number

of years of pre-

university

instruction in the

English language.

2

3

4

• The interview

data were

analyzed, and

peer debriefing

was used to

sustain the

credibility of

the findings of

this research.

• The level of

trustworthine

ss was

enhanced by

giving the

students

opportunities

to refuse to

participate in

the research.

Ability to use note-taking during 

the class as a strategy to extract 

the main ideas from the 

construction contracts & law 

lectures.

Ability to  use expressions to give 

an opinion and ask for clarification 

when listening to construction 

contracts & law lectures

Ability to use recorded notes to 

reflect on what was learned and 

how they were going about 

learning it.

The students go

over a set of

questions on note-

taking when

attending a lecture.

In pairs, they

discuss their ideas

(raising

awareness). The

students and

course instructor

share their ideas in

a round-table

discussion. The

course instructor

emphasizes the

importance of note-

taking when

listening to a

lecture.

1

The instructor asked

the students to

mention common

things they do when

taking notes. The

instructor encourages

students to create

ideas and suggestions

on note-taking. The

instructor writes some

of the students’ ideas

on the board. The

instructor and students

comment on the

importance of taking

notes when attending

a lecture on

“construction contracts

& law”.

The students were

instructed to watch

and listen to a short

lecture on construction

contracts and asked to

take notes in real time

while the video is being

played. The students

were also asked to

indicate their

comprehension by

writing keynotes from

the lecture. In pairs,

the students compared

their notes to find

similarities and

differences. Next, the

students were asked to

report on the main and

supporting ideas they

found in the lecture

while the instructor

wrote them on the

board.

In pairs, the students

were asked to go back

to their recorded notes

to reflect on what they

learned and how they

were going about

learning it. They were

provided with a

structured set of

“guiding questions”
that they can select

from and respond to.

2 3 4

Research Activities

Research Questions

01
02

03
04

05

Difficulty in 

taking notes 

Difficulties in 

listening, 

reading/deciph

ering visuals, 

and taking 

notes 

simultaneously

.

Poor 

understanding 

and 

distinguishing 

the meaning of 

words, dealing 

with unfamiliar 

vocabulary, 

and taking 

notes while 

listening to 

lectures.

Difficulty in 

understanding 

longer 

sentences

Inability to use 

English to 

communicate 

with the 

instructor by 

asking 

questions, 

seeking 

clarification, or 

commenting 

on the 

delivered 

content.

Interview Outcomes

Intended Action Research Outcomes (Achieved)

1

2

Significant improvement in the
students’ performance in the
quizzes.

The students were able to

develop higher-order thinking

skills by using their written

notes to record their learning

and thinking and the written

notes became the source of

self-evaluation of students’ own

strategies and efforts to learn.

2

1

3

Students have learned how to

listen, read/decipher visuals,

and take notes simultaneously

during the Construction

Contracts & Law lecture.

Learning the difficult course

terminologies has been

simplified and is now more

interesting and motivating for

the students.

The students’ learning

engagement has been

increased
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Fostering Critical Reasoning and Professional Values in 

Undergraduate Students of Health Track
Dr Manoj Goyal, Professor of Pharmacology, College of Applied Medical Sciences in Jubail, IAU

Critical thinking, values and ethics are essential

attributes of IAU graduates and are considered

essential for healthcare professionals. With the aim of

fostering these attributes students studying a

bioethics course in applied medical sciences college

were engaged in a structured “Case Analysis and

Reflection Exercise (CARE)” and their feedback on

their experience was elicited. Assessment of the

answers and analysis of the reflections was also

done. All the students obtained >90% in case

analysis exercise. Most students expressed that the

exercise made them think critically to apply the

concepts of bioethics to solve an ethical issue and

made them realize the importance of empathy and

compassion in health care and triggered the feeling

of being grateful to be a health care professional.

Analysis of the reflections revealed that the exercise

was effective in fostering the values of responsibility,

empathy and compassion in them.

To promote critical reasoning and professional

values with a structured exercise in

undergraduate students of health track

Objectives
-To engage the students in a structured case

analysis and guided reflection exercise

-To assess the answers and analyze the

reflections of students

-To elicit students’ feedback on their experience of

attempting the exercise

References 
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Future Developments
Develop similar exercises on other topics; 

euthanasia, ethical issues related to artificial 

reproductive technology, designer babies, stem 

cell research, organ transplantation and 

allocation etc.

Make reflective writing as an integral part of all 

the topics/modules of bioethics course

Assessment of the reflections of the students to 

motivate them to be reflective practitioners-

“assessment drives learning!”

Outcomes

Impact 
Representative reflective pieces of students

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

Professional mentor : Dr Sawsan Kurdi, Head - Department of Pharmaceutics, College of Clinical Pharmacy, IAU

-Professionalism

-Moral reasoning

-Autonomy and 
Informed Consent

-Research Ethics

Case 
scenarios

with ethical 
issues

Reflection 
exercise 

(guided with trigger 
questions)  

SCAN QR CODE

Description 
of the ethical 

issue

Choice of the 
action

Reasoning 
behind the 

action 

What 
happened

So what What next

Methodology- overview

Preintervention

- Development of the case analysis and 

reflection exercise (CARE) 

- Sensitization of students about the 

“Driscoll’s model” of reflection 

Intervention

- Students engage in the exercise 

individually and submit on the 

Blackboard

Postintervention

- Analysis of their reflections

- Assessment of the answers on cases

- Eliciting their feedback on their 

experience

Methodology – Case Analysis 

and Reflection Exercise (CARE)

Assessment of case analysis exercise
- All the students completed and submitted the 

exercise

- All the students scored more than 90% marks 

in the exercise

Key words/phrases emerged in the analysis 
of reflections of students

Abstract

Aim 

Feedback of students (n=28) on their 
experience of CARE

Empathy

Grateful to be 
a HCP

Perspective

Responsibility

Hope

Compassion

Care

Rubric
Driscoll 

model 

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

 Sense of responsibility in being a health care professional

Feeling of being proud to be a health care professional

 Realized the importance of empathy and compassion in health

care

Made me think critically on the given ethical issues

Application of concepts of bioethics to solve an ethical issue

Understand the clinical application of the subject

Interesting learning experience

2

2

1

2

1

2

2

0

0

0

1

2

2

2

3

3

2

3

2

5

4

6

10

6

13

13

10

9

17

13

19

9

10

9

11

Strongly disagree Disagree Neutral Agree Strongly agree
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Enhancing Students Interactivity Using ‘NEARPOD’: 
A Digital Alternative to Traditional Instruction    

Dr. Mohammad Ashraful Islam, Assistant Professor, College of Clinical Pharmacy

Outcomes
This study shows Nearpod is a powerful 

tool to facilitate active learning  

• Response rate was around 40%, 

(female: 54% and 46% male)

• 64% of the students had never used; 

only 14% used before 

• 93% students used Nearpod through 

browser & 7% by Nearpod App

• 92% students agreed that Nearpod 

helped them engage better & 

improved their understanding (fig. 1)

• Overall 92% students were satisfied 

with using Nearpod (fig. 2)

• Only 24% students reported a lack of 

technical skill and issues with 

internet connection as a barrier (fig.3) 

Nearpod Session:
• Start: A fun brainstorming activity

• Content: Around 85% of the lecture 

delivered using activities like: matching 

pairs, open ended questions, and 

gamification (time to climb) 

• 15% time in zoom breakout room activity
References

Developments & Recommendations

• Short-term: Provide demo video and user 

guide before using Nearpod or any new 

tools

• Medium-term: Provide activity questions/ 

materials before lecture for better student 

engagement

• Long-term: Implement Nearpod on all 

classes and data collection for longer 

study

• Recommendation: Encourage adoption of 

Nearpod by other faculty members

• To overcome limitation on user capacity, 

IAU should explore subscription

Impact
Nearpod is an exceptional tool for 

enhancing student engagement and 

interaction

Overwhelmingly Positive comments
• ‘It engages students attention in a 

constructive and stimulating way’
• ‘I prefer to use’
• ‘Easy learning’
• ‘It takes time when moving between 

sections or slides. Consequently, there is 
room for improvement in lag time’

• ‘It disrupt the time and understanding’ ☺
• ‘Not good. I didn’t like it’
Students' comments from CES report
• "The implementation of interactive 

teaching such as using NEARPOD but 
with minding the time limit of each 
lecture in addition”

• Nice and fun course

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

Professional mentor: Dr. Abdul-Mueed Muslim

92%

77%

92%

85%

77%

85%

31%

39%

Helped me to engage better in class

Helped me to think and reflect on my  the lecture

content being delivered

Improved my understanding of the lecture

material

Enhanced discussions about the learning

materials between students

Nearpod was an easy tool to learn how to use

I would like to use Nearpod again (e.g. in other

classes/modules)

I encountered technical difficulties when using

Nearpod on my own phone / device

PowerPoint on its own is a better learning tool

compared with the interactivity of Nearpod

Figure 1: Student opinion on use of NEARPOD

92%

92%

85%

77%

92%

Overall, how satisfied are you with

The level of interactivity in the mass

spectrometry lecture(s) when Nearpod…

The use of Nearpod in your studies?

Nearpod as a means of enhancing your

learning and understanding of the topic

Using your own device (smartphone,

tablet etc) in class for learning purposes

Figure 2: Student satisfaction level on use of NEARPOD

19%

5%

9%

5%
24%

19%

14%
5%

Internet problem like Connecting

device to the WiFi (19%)

Lack of device at home

(smartphone, tablet etc)

Budget constraints

Lack of just-in-time support

services

Lack of technical skill (24%)

Technology changes too rapidly

for me to keep up (19%)

Technology breaks/fails/is

unreliable too often

Disbelief that technology

improves teaching

Figure  3: Barrier to use of NEARPOD in the classroom

Research Question

Can Nearpod enhance student 
interaction?

Reflection from HoD

‘Highly appreciate your effort to use new
tools in your lecture. Student report to
me, it was more interactive, and they
enjoyed a lot’
Student reflection on using NEARPOD

4

5

Lecture room settings

3

Delivery: Two laptops and one desktop used to deliver the lecture. One instructor helped
to control one account and another instructor as an observer to observe the lecture

• Auto-generated PIN code shared with students to join session

• Performance of different activities were monitored by lecturer

• Instructor entered each breakout room to monitor and join in the discussion

• At the end of the lecture, student-paced PIN code shared to use lecture materials in
their own time

Evaluation of Nearpod session by QuestionPro survey: The questionnaire was in three
parts: overall experience (open-ended), level of satisfaction and barriers (lickert-scale),
and their opinion (lickert-scale) on Nearpod

• Winners of the gamification activity were requested to record audio/video reflection

Research Methodology
• Context: Teaching a session on 

‘Correlation and Regression Analysis’ in 
Pharmacy

• Student Numbers: 75 (36 female & 39 
male)

• Nearpod Accounts: Nearpod access 
limit of 40 students, two accounts were 
used

• Instructions: Students were informed 
that lecture would be delivered using 
Nearpod. Activities were added in 
Nearpod using existing PowerPoint    
materials. Students were requested to 
use their own devices

Background
• Active learning engages student in the 

learning process, which ‘involves 

students in doing things and thinking 

about the things they are doing’ [1]

• The COVID-19 pandemic has 

accelerated the use of technology to 

advance active learning strategies

• Research shows that students like to 

use electronic devices for learning; 89% 

of Saudi students presently use 

technology for educational purposes 

with a satisfaction rate of 80% [2-4]

• ‘Nearpod’ is a cloud-based response 

systems that offers great opportunities 

for active learning [5-8], and interactive 

engagement [9]

Please scan the QR code for 
student video reflection

Please Scan 
The QR Code
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REFLECTIVE DISCUSSION BOARDS: A useful 

tool for increasing student engagement?
Dr. Nihad Abdul Razak Amanullah, Assistant Professor

College of Applied Medical sciences in Jubail

Professional Mentor: Dr Abdul-Mueed Muslim

Outcomes
• The results show highly engaged 

students in an interactive learning 

environment 

• Most (81%) of the students gave 

positive feedbacks of versatility and 

flexibility for complex topics.

• 63% students read more than 2 

resources

• 74% read 2 or more posts of their 

peers, 40% replied to the posts.

Background
• Student engagement is a 

perennial concern for all teachers.

• Online Discussion Boards 

provide opportunities for 

increased student engagement, 

motivation, and deep learning of 

complex topics. 

• This study uses Discussion 

Boards to share reflective writing 

and peer feedback on a topic of 

interest.

Research Aim

What is the impact of reflective writing 

in online discussion boards for student 

engagement and understanding of 

complex topics? 

62%15%

23%

Improvement in score

Improved Remained same Decreased

t=-2.6365

p=0.0127

Methodology

• Context: Behavior Sciences 

• Discussion Topics: Freud’s 

theories, case studies, book 

excerpts, or any related subtopic

• Tasks: A 300-word reflective 

discussion and a related question 

on any area of interest for 

comment should be posted.

• Reply to at least one of their 

peer's answers.

• Instruction: Detailed instructions 

and a grading rubric were 

provided.

• Data Collection: A pre-test and 

post-test questionnaire involving 

30 questions and feedback after 

the post-test.

• Analysis: A paired t-test and 

qualitative feedback analysis.

References
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Future Developments

Short term:

• More active instructor facilitation 

and formative comments.

• Provide exemplars and more rubric 

training

• Increase time for assessment- helps 

students to read peer reflection.

Medium term: 

• Explore more topics

• Use of blogs and Wikis

Long term: 

• Allocate more activity development 

time,  and possible publications

Impact
• This authentic assessment to explore 

topics beyond the curriculum, enhance 

communication skills, netiquettes, 

enrichment of ideas & deep learning.

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University
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Medical Students’ Perception toward the use of Portfolio

Shurouq Mohammed Al-Khalifa, Assistant Professor, College of Medicine

Outcomes

Medical students showed Positive

perception toward the use of portfolio in

form of enhancing their merging and

exposure in the clinical environment

There is significant Improvement in the

course evaluation survey after introducing

the portfolio

Abstract

Portfolio is defined as a purposeful collections 

of student’s work that exhibits the student’s 

efforts, progress and achievement in one or 

more areas. The collection must include 

student participation in selecting contents, the 

criteria for selection, the criteria for judging 

merit and evidence of student self-reflection(1). 

The need of portfolios as an assessment tool 

was proposed based on the dramatic changes 

of learning process and learning outcomes. 

Traditional assessment tools are mainly 

focusing on assessing memory and 

understanding, there is an urge, especially in 

medical education, to assess higher cognition 

function, critical thinking, reasoning, problem 

solving, organizing, self-assessment, and 

practical and communication skills. Therefore

there is a call to use more complex, broad and 

comprehensive assessment tools (2). Most 

portfolios are digital, involve mandatory 

participation, and include some form of 

reflective writing (3). 

In this study we are introducing Portfolio as a 

learning and assessment tool and evaluating 

the medical students perception toward this 

tool.

Research Aims/Problem

Portfolio is a dynamic way of assessment
which is newly introduced to medical
education, which might encounter difficulties in
its application. In this action research I am
assessing students perception toward the use
of Portfolio and evaluate its effect on the
learning process.

RESEARCH QUESTION 1

• How do medical students perceive the use
of portfolio in medical education ?

RESEARCH QUESTION 2

• Does the use of portfolio improve students
learning outcome?

Understanding of Portfolio

Strongly agree agree

neutral disagree

strongly disagree

Majority showed good 

understanding. But 

only 49% like the use 

of portfolio

Difficulties

Number of required items 68%

Number of patients 59%

Use of hard documents 63%

Number of medical students 50%

Patient gender 75%

Mentor availability 50%

Mentors Enthusiasm 40%

Research Methodology

A. This is an action research where portfolio
is requested from fifth year medical
students in women health course during
the academic year 2021-2022 as part of
course requirement to assess their
learning process, learning outcome and as
feedback tool too. The portfolio consists of
4 major area including: professional
development plan, Professional
participation, case reflect reports and
direct observed practical sessions.

A. By the end of the course students’
perception toward the use of portfolio is
measured through the course evaluation
survey score and through an electronic
survey.

B. Quantitative data where analyzed using
descriptive statistics
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Learning

Outcome 

Soft Skills

Enthusiasm and Awareness 

Future Developments

• Introducing the portfolio need proper 
preparation and continuous evaluation 
for both the students and the faculty 
members.

• Proposal for specialized electronic 
portfolio for medical students.

• Students need increase awareness 
regarding self development skills.

• Workshops for faculty members on 
mentorship and feedback skills.

.

Impact

Portfolio definitely increase medical

students satisfaction regarding clinical

training and experience.

There is urge need to improve self

development and professional planning

skills among medical students, in additional

to faculty members skills in mentorship and

providing effective feedback.

Lack of enthusiasm from some students

and mentors affect the perception toward

the portfolio

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University
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Can the quality of dental student’s achievement be improved 

with the Active Learning strategies?

Dr. Syed Zubairuddin Ahmed, Lecturer, College of Dentistry

Abstract

Application of single method of teaching & learning,

while doing action research in Dentistry, is not an easy

task. In our field, practical assessment is as important

as the knowledge component. In my action research, I

tried to work on the improvement of delivery of my

topic. Because my selected topic has a great impact

while doing clinics, not only during the semester but

for the whole program length.

Research Aims / Problem

Conventional lecture / learning not only produce one-

way traffic of the knowledge, but it also doesn’t
indicate/point out the areas where gaps/problems

have occurred.

Research Question

How does active learning process impact on the

reading, thinking and knowledge sharing on the 3rd

year dental students

Figure A neque 

dignissim, and in 

aliquet nisl et umis.

Research Methodology

Different teaching & learning techniques and

methods have been applied. To achieve the

maximum objectives and goals of the research, all

the students were informed well a head of time to

achieve all the requirements. The maximum timeline

set for all the tasks was 10 weeks.

1. Pre-Course Survey

2. Course reports from the past courses

References
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Impact

Active learning improves the quality of learning. It has

confirmed that the thought process of the students have

completely been changed. Critical thinking and diversifying

the participation have enhanced the confidence level of the

students. Impact of poster presentation have brought all

the students in the mainstream of the course since

everyone have contributed to its capacity.

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

Dr. Muhamed Kandil

6. Post lecture survey questionnaire

3. Execution of student’s suggestions

A thorough action plan was designed on the basis of

the past student’s feedback and past reports to get

the most out of the course.

4. Flipped classroom

A flipped classroom model was utilized as the first

step to start the student-centered teaching and

learning. The outline of the lecture was sent initially

to the class to get initial knowledge to the students.

5. Pop-up quizzes / Kahoot

During the lecture, pop-up quizzes / Kahoot were 

used to keep the students engaged. Purpose was to 

keep students actively participate into the lecture 

and share their knowledge.

8. Peer assessment & Self-assessment

Future Development

Some other different models of active learning must be

included as per need and requirement of the courses.

Student centered education must be planned.

7. Poster presentation related to the lecture

“The purpose of action research is for practitioners to investigate and improve their practices. The process is one of self-study (Hendricks, 2006)”.

Post-Poster Presentation Questionnaire

Outcome of Lecture

Outcome of Poster Presentation

Results
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Flipping the Classroom for Optimizing Family Medicine Residency 

Students' Engagement, and  satisfaction Towards Learning

Dr. Abdullatif Khalid Al-Thunyan, Assistant Professor, College of Medicine

Outcomes

The results indicated the effectiveness of the
flipped classroom in enhancing students'
engagement into learning and involvement in
higher cognitive.

Instructors and curriculum developers should
restructure the contents of their courses
according to flipped classroom principles to
foster students’ engagmentand understanding
of medical concepts and skills.

Abstract

The aim of this study was to investigate the

effects of the flipped classroom on optimizing

students’ engagement and satisfaction towards

learning. The sample included 25 students from

the family medicine residency program. The

instruments were developed and validated. Data

were analyzed using descriptive statistics.. The

results indicated the effectiveness of the flipped

classroom in enhancing students' engagement in

learning and improving engagement in higher

cognitive activity, instructors and curriculum

developers should restructure the contents of their

courses according to flipped classroom principles

to foster students’ engagement and learning

towards mastering medical concepts and skills.

Justifications:
Low trainees' engagement during academic
activities was documented by the academic staff.

Traditional classrooms are generally teacher-
centered where lecturing takes place while
students usually listen, take notes and few of them
may ask some questions if they do not
understand. In addition, teachers may give
students some activities to be done in the
classroom or assign them some activities as
homework. This traditional approach considers
students as empty buckets to be filled in via
knowledge transmission and enlightenment.
Students become passive recipients believing that
the truth comes out of teacher mouth. This
propensity seems to kill student curiosity,
inquisitiveness, and motivation for learning.

Flipped classroom comes to the scene in order to
propel student motivation. When students actively
engage themselves in the learning process
through their pre-reading and preparation for
classroom presentation and discussion, they will
enhance their comprehension and hence achieve
better results (Deckers, 2018; Bawaneh, and
Moumnee, 2021).

RESEARCH QUESTIONS

1. Is the use of the flipped classroom teaching

method effective in enhancing students’
engagement towards learning?

2. Is the use of the flipped classroom teaching

method effective in enhancing students’
satisfaction towards learning?

Figure A: neque 

dignissim, and in 

aliquet nisl et umis.

Methodology
It was a pre and post comparison study

involved 36 postgraduate family medicine

trainees. All participants involved in the

intervention, 25 of them replied to the

surveys.

Instrumentations: 

(A) Pretest and post test: 6 questions relevant to

the topic for each test.

(B) Engagement questionnaire: Australian survey

for students engagement survey (AUSSE) 2012

was modified and validated.

(C) Satisfaction questionnaire: student

satisfaction survey of Australian National Centre

for Vocational Education Research.
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Comparison between pre-intervention test scores and

post intervention test scores

Future Developments\
Recommendations

instructors and curriculum developers
should restructure the contents of their
courses according to flipped classroom
principles

Flipped classroom IMPACT

Flipped classroom technique was used as
follows:
Voice record for 3 to 5 minutes and pre-session
assignment along with video or article related to
the assignment was sent 4 days prior to the
session. Sessions begin with a pre-test
followed by reviewing assignment results. The
trainees split into 6 groups of 6 participants;
each group solved one long case and one short
case pertinent to the topic. After spending 45
minutes solving cases, groups were
redistributed according to Jigsaw approach to
discuss all cases. Recap presentations by the
instructor followed the discussion, sessions
ended with a post-test.
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Research Methodology

➢ The anatomy course is normally a traditional

lecture course (i.e. faculty-led learning).

➢ In this study, the lectures were divided into

two halves:

1. the first half delivered in the

traditional fashion

2. the second using PAL.

➢ For the PAL lectures, undergraduate students

(n=51) were randomly distributed into groups

of 10 and assigned a facilitator to guide them

in lecture preparation and delivery and to

provide post-lecture feedback.

➢ The facilitators were instructed to give the

students the learning objectives of each

lecture and to direct them to the appropriate

resources to prepare them for peer tutoring.

➢ The students were advised to maintain

interactivity by employing an active learning

platform, Kahoot.

➢ After the PAL lectures, all students were asked

to complete an online questionnaire to

capture their perspectives on this experience

and its effectiveness.

➢ The outcomes of both types of learning

(traditional versus PAL) were also assessed by

comparing the students’ performance in the

exam.

➢ The data was analysed and summarised.
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Traditional PAL

“The lecture was very 

wonderful and the 

explanation of the 

students was very 

distinctive.”

“The peer-assisted is a 

great and fun way of 

learning.”

The effectiveness of peer-assisted learning in teaching 

anatomy to undergraduate students

Rashid Aldahhan, Assistant Professor, College of Medicine

PAL clearly results in a significant improvement in the

students’ performance compared with the traditional

lecture (Table 1). The students’ pass rate in the exam

questions was about 2-fold higher for the PAL classes

than for the regular lecture classes (Fig. 1). By contrast,

more than half of the group (53.1%) failed to answer

questions posed in the conventional lectures, versus a

20% failure for the PAL questions (Fig. 2). While 18% of

the students scored a grade of A on the PAL questions,

none of the students attained this score in the

conventional classes. Similarly, no students scored a

grade of D in the questions from the traditional lectures,

whereas around 22% scored D in the PAL questions (Fig.

2). No marked differences were observed in the other

grades (B and C).

Peer-assisted learning (PAL) is a form of

cooperative learning in which learners actively

assist each other in the learning process (1). The

Association of Medical Education in Europe

defines PAL as a planning and implementation

framework that includes approximately 18

different learning strategies, such as peer

appraisal, peer-assisted study, peer tutoring etc.,

that can be guided by peers (2). PAL is a

distinctive strategy with mutual benefits for all in

the learning process because it encourages

learner engagement (3). Numerous studies have

shown PAL’s positive effects, including the

promotion of critical thinking, clinical reasoning,

problem-solving, professional development, and

knowledge acquisition by exploration, argument,

training and mentoring among peers (4, 5). PAL is

also highly accepted by students, as it allows

them to interact comfortably with their peers, in

contrast to the traditional learning environment

directed by teacher–student interaction.

Research Aim

The aim of this action research is to compare the

effectiveness of PAL with that of faculty-led

learning in delivering an anatomy course to

undergraduate students.

Figure A: neque 

dignissim, and in 

aliquet nisl et umis.
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Future Developments

Students’ presentation and communication skills can

be improved by employing PAL in the curriculum. PAL

also allows the instructor to discover talented students

who can be future teachers. PAL needs to be blended

with faculty-led learning in medical curricula to aid

independent learning and to enrich the educational

environment.

The students’ interaction, engagement and

preparation were notably impressive. The students

voluntarily insisted on participating in this activity

with great effort and high quality of preparation and

tutoring. Unlike the traditional lecturing style, the

students’ performance was significantly ameliorated

with PAL.

Some students described their PAL experiences as

follows:

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

Mentor: Dr Khulood Al-Khater

“Doctors will always 

have more knowledge 

than students, but it 

was a great experience 

for the students to give 

a lecture.”

“Students explained 

everything clearly and 

if we do not 

understand, we can 

ask them in WhatsApp 

easy communication.”

Students’ understanding was 

better than the regular lectures

Students’ desire to repeat PAL 

sessions in the future

A B

Impact

Figure 2. The number of students that scored each grade per teaching 

method.

Figure 1. The number of pass and failed students following each  

teaching method.

Method/grade A B C D F

Traditional 0.0% 28.6% 18.4% 0.0% 53.1%

PAL 18.4% 26.5% 12.2% 22.4% 20.4%

Table 1. The percentage of students per grade for the traditional and PAL questions

Were PAL lectures interesting?

The PAL lectures stimulated 

students’ thinking

C D

Figure 3. The students’ feedback on the PAL 

method.

In agreement with the exam outcomes, the students’
feedback revealed that they enjoyed the PAL experience

(Fig. 3). Overall, 53% of the students had a better

understanding of the course content in the PAL classes

than in the regular lectures, and the same proportion

expressed their desire to repeat PAL sessions in the future

(Fig. 3A). Most of the students indicated that the PAL

lectures were interesting and stimulated their thinking

(Fig. 3 B & C). However, some students were unsure about

their experiences with PAL (Fig. 3D).

OutcomesOverview
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Outcomes

Students react positively and

enthusiastically during the lecture when

using Slido. In traditional lectures based

entirely on PowerPoint slides, the

questions are few and there is no great

interaction from the students. In Figure 2,

it shows that the percentages of students

participate during lecture using Slido

increases comparing with not using it.

The shy students are able to participate in

a positive way. Thus, they are able to

express the level of their lack of

understanding and discuss with their

colleagues. The chart below shows the

level of participating and asking questions

when using Slido and when not using it.

Abstract

The COVID-19 pandemic is quickly demonstrating

why online education should be a vital part of

teaching and learning. By integrating technology

into existing curricula, as opposed to using it solely

as a crisis-management tool, teachers can harness

online learning as a powerful educational tool. The

effective use of digital learning tools in classrooms

can increase student engagement, help teachers

improve their lesson plans, and facilitate

personalized learning. In this study, Slido which is

one of the most powerful tools in teaching to ask

questions and take answers from students, and poll

is used. It helps people to get the most out of

meetings and events by bridging the gap between

speakers and their audiences. The comparison was

done to compare the engagement percentages

when using and without using Slido. The results

show that using it increases the participation level

significantly.

Research Aims/Problem

A rapid evolution in technology encourages
people to use many tools to improve the
teaching quality. However, using diverse
methods in teaching to attract students' attention
for the maximum possible period and make the
educational process enjoyable and useful at the
same time is essential. Some students get
bored with the traditional way of teaching, which
makes them hold their mobile devices and use
the applications in it for entertainment. Using
technology tools such as Slido and Kahoot
would help to improve the teaching quality and
increase the engagement drastically.

RESEARCH QUESTION 1

• Will using technology help to improve the
teaching and improve the understanding
level?

RESEARCH QUESTION 2

• Will shy students be helped by technology to
participate effectively during the lecture?

Figure A: neque 

dignissim, and in 

aliquet nisl et umis.

Research Methodology

A. Compare effects between using technology

tools to improve the teaching using control

and experimental groups. The first one to

explain the lecture without using Slido, and

the other group when using it. The

experiment was conducted in two classes.

In the first class, Slido was not used,

whereas the second class Slido was used as

in Figure1.

B. Investigate the understanding level by using

McQ and descriptive questions to

encourage students to express their

opinion about the materials. Figure 2 shows

the students responses during the lecture

that used Slido.
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Future Developments

For future work, it would be essential to try other
technology tools to compare the percentages
between using and not using technology. Students
nowadays are called digital-age-learners. They rely
on technology using their iPads, smartphones,
computers, and tablets to do their homework and
tasks. Traditional classes are no longer appropriate to
get the total attention of students. Therefore, it is
important to use technology to enhance the
understanding level of students. Slido is a great
website that can help to engage students during
lectures. It would be beneficial to design an
application that can engage students with different
tasks in class and after class. Then, compare the
results of the application with Slido and other
websites such as Kahoot.

Impact

Technology plays an important role in our

daily life. Using it to improve teaching

quality is essential.

After two years of remote learning during 

the COVID-19 pandemic, perspectives are 

changing. Rather than simply ‘tolerate’ it, 
instructors are realizing that technology 

and the power of digital devices, apps and 

tools can increase engagement, encourage 

collaboration, spark innovation and 

enhance student learning.

Engage students using technology tools in a 

constructive learning environment
Dr Albandari Alsumayt,  Applied College

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

Dr Philline Deraney

Figure 2. Percentages of activities when using/not using Slido
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Implementation of PBL Strategy

Introduction

Figure A: neque 

dignissim, and in 

aliquet nisl et umis.

Research Aim/Problem
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Future Developments
This study contribute to the research in instructional strategies in the area of

chemistry teaching, by providing two leading suggestions. First, the chemistry

teacher may apply the PBL strategies to improve students’ conceptual

understanding. Second, other researchers should corroborate this study in

other contexts and might ensure the effectiveness of PBL considering the

different dimensions of students’ learning preferences.

Outcomes

PROBLEM-BASED LEARNING STRATEGIES TO ENHANCE 
CONCEPTUAL UNDERSTANDINGS OF CHEMISTRY

Dr. Asma Mohammed Elsharif, Associate Professor in Organic Chemistry
Chemistry Department, College of Science, Imam Abdulrahman Bin Faisal University

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

Research Methodology

• The test consists of 25 multiple choice

questions related to chemistry concepts.

• The test has been regularly used to

evaluate the students’ conceptual

understanding of the organic chemistry

in the chemistry department.

The PBL strategy could enhance the

students’ understanding of the concept in

chemistry. PBL strategies that apply with

multiple representations show better

results.

Multiple Representations in Project-Based

Learning strategies can effectively enhance

students' understanding of concepts in

chemistry regardless of their learning style.

An instructional strategy is one or more procedures that are received by the

individual to facilitate the learning task. Problem-based learning (PBL) is an

instructional strategy that represents a significant change in the educational

paradigm and recognized as a more proper way of education in the 21st century.

The characteristics of PBL are including, empowering learners to do research,

encouraging them to integrate theory and practice and to apply knowledge and skill

to resolve the real problem. PBL has two fundamental postulates.

An important aspect of PBL strategy starts with the problem as the focus of the learning

process that can encourage students to find information needed for problem-solving and

to learn to integrate and organize data so that later, students can maintain and apply the

knowledge while solving problems. PBL strategies involve the use of individual

intelligence, human groups, and the environment to solve urgent, relevant, and contextual

problems...In PBL strategies, understanding comes from interacting with problem

scenarios and the learning environment, helping students to build their knowledge, and

thinking skills, involvement with problems, and the process of problem inquiry as well as

social, collaborative processes.

Learning by problem-solving is more useful for the learner to create knowledge

that can in the future.

The learner would have problem-solving skills instead of memorizing. The

implementation of the PBL strategy of instructional has a contribution to the

development of learner’s creative thinking skills. Enhancing individual’s

creative thinking is one of the high-level thinking skills. This is a crucial point

because nowadays, there is a lot of individual needs to think creatively.

Group
Learning Style

Verbal Visual Total

Control 13 45 58

Experimental 16 43 59

Table 2. Student's based on Learning Style. 

Studies in the area of chemistry teaching discovered that problem-based learning

strategies (PBL) effectively improve students’ conceptual understanding. However,

there is minimal information about the effectiveness of PBL if it is applied with

multiple representations (MR) using ChemDraw program for the students with

different learning preferences. This research aimed to prove the effects of problem-

based learning strategies (PBL) with multiple representations (MR) using

ChemDraw program and students’ learning styles on the conceptual understanding

in chemistry. Here, there were two whole classes in the Chemistry department were

assigned to be the experimental group (n=59) and control group (n=58) and compare

between the two groups. Index of Learning Style (ILS) was applied to differentiate

the students’ learning preferences, while their conceptual understanding in

chemistry was assessed using a test. The analysis shows that the conceptual

understanding of students taught using PBL strategies with MR was significantly

better than those taught using PBL strategies only. Besides, based on the variation of

learning styles, students with a visual style had a better conceptual understanding

than those with verbal style, but the difference was not statistically significant.

The absence of interaction effect between PBL strategies with MR and learning

style on students’ conceptual understanding suggests that the support of multiple

representations in PBL strategies can effectively enhance students' understanding of

concepts in chemistry regardless of their learning style.

PBL Steps
Control Group (without Multiple 

Representations)

Experimental Group (with Multiple 

Representations) 

Step 1. Orienting 

students to problems

The instructor explains the PBL strategy process

in learning, including the role of students and

tutors. The instructor explains the instructional

objective of the organic chemistry division of

groups, then the distribution of worksheets for

each group member.

The instructor explains the PBL strategy process in

learning, including the role of students and tutors.

The instructor explains the instructional objectives

of the organic chemistry subject matter, which

include macroscopic, submicroscopic, and

symbolic aspects. Students are divided into four

groups, and then the worksheet is distributed to

each individual.

Step 2. Organizing 

learners to learn

Students brainstorm and play an active role in

group discussions to identify problems from the

four problem scenarios given.

Students brainstorm and play an active role in

group discussions to identify problems from the

four problem scenarios given.

Step 3. Assisting 

independent and group 

investigation

Each student in the group must be active in the

discussion and work together in investigation to

construct new knowledge about organic synthesis,

stereochemisy, corrosion and spectroscopy from

various learning sources as a solution to problem

solving and to answer the questions on the

worksheet.

Each student in the group must be active in the

discussion and work together in the investigation

to construct new knowledge, about the concept of

organic synthesis, stereochemisy, corrosion and

spectroscopy which contains macroscopic,

submicroscopic and symbolic aspects. Information

collected from various leaning sources as a

solution in problem-solving and to answer the

questions on the worksheet.

Step 4. Developing 

and

presenting artefacts 

and exhibits. 

Each group prepares a report of results based on

information collected as a solution in solving

problems through presentations and posters.

Each group prepares a report of results based on

information collected as a solution in solving

problems through presentations and posters.

Step 5. Analyzing and 

evaluating the 

problem- solving 

process

Students reconstruct their thoughts and activities

during various phases of the lesson, how they get

a clear understanding of the problem situation and

find solutions to solve problems together in

groups.

Students reconstruct their thoughts and students

reconstruct their thoughts and activities during

various phases of the lesson, how they get a clear

understanding of the problem situation associated

with organic chemistry concepts with explanations

containing aspects of the macroscopic level,

submicroscopic level, and symbolic.

Table 1. The Implementation PBL Strategy in Control Group & Experimental Group. 

The hypotheses are formulated as follows:

There is no difference in chemistry conceptual understandings between

the students in the control group and the experimental group.

There is no difference in chemistry conceptual understandings between

the students verbal and visual learning style.

There is no interaction effect between PBL strategies and learning styles

on chemistry conceptual understanding.

Improving the quality of instruction is challenging for education institutions

especially vocational education, to generate human resources who can compete in a

global age. Education prefers the application of practical aspects rather than theory.

Chemistry, as one of the courses of theory in the field of science faces challenges in

the learning process that was implemented during this time because students who

attend the program have a non-linear science field with chemistry. According to the

majority of students, chemistry is difficult to understand, even though the

application of chemical can support its competence in solving problems in the field

such as organic synthesis, the development of green energy, metal coating and waste

treatment.
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Outcomes

Description of the outcomes:
• 36 % of students are aware of the importance

of values impacting group success.
• The students did not like the peer evaluation

process within the workgroup and preferred to
repeat it anonymously.

• The importance of teaching values in project-
based-learning courses (value - based -
education)

• Students show increased productivity in
their group work.

• Students also conduct more responsibility
for their learning when they apply peer
education strategy.

• Value-based Education promotes
effective learning and skills improvement.

Abstract

Group work is helpful to the students to

build their self-confidence, share their

knowledge and exchange opinions,

develop more vital communication skills,

evolve critical and creative thinking to

improve their learning process, develop

their voice and perspectives concerning

peers.

In Project-based-learning in capstone

experience, group work has the potential to

be more productive, creative, qualitative,

and motivated than individuals. Lots of

quotes refer to these meanings; “More

hands make for lighter work.” “Two heads

are better than one.” “The more the

merrier.”

Research Aims/Problem

• The key objective of this study is to
investigate the groupwork in the
capstone project, which is a summative
assessment to address the values
between the team members to produce
well-rounded graduates.

• This study aims to investigate the impact
of groupwork in project-based learning in
the elective capstone course for final
year students on their values during their
performance.

• This research also seeks to apply the V1
of the Interior Design Program Learning
Outcomes.“Demonstrate high standards of professionalism

in business practice and dealing with various stakeholders,

including team collaboration, time management, initiative attitude,

adaptability, leadership and commitment to lifelong learning”

RESEARCH QUESTION 1
• what are the affective values to produce

well rounded graduate.

RESEARCH QUESTION 2
• Is the performance of students and peer

relationships within the team affected
when exposed to stress and pressure of
deadlines?

Research Methodology

A. This study is based on a quantitative

method through a questionnaire

distributed among five self-choice working

groups of 16 students registered in the

elective course. The questionnaire was

collected in week nine after enough time

had passed to show the team's dealings

with each other.

B. Using observation and discussion focused

on students’ feedback through their

coursework performance and grades as

groups or individuals in one whole

academic semester.

C. Moreover, the methodology is supported

by taking field notes and photographs as

evidence.
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Future Developments

• Working groups should be formed after several
familiarization sessions between students and some
activities that break the barrier and show skills,
especially in the courses that follow project-based-
learning.

• These conclusions could be a stimulating substance
to instructors in designing appropriate student-
centered learning approaches.

• Personality test can be done using the Hermann or
Birkman scale at the first meeting of the students to
make it easier for them to form working groups.

Impact

Summary of the impact:

Four criteria observed in this research are:

Working with Others, Planning and

Organising, Effectiveness under Stress, and

Commitment with a feeling of responsibility.

“Shared values - Mutual trust - Inspiring vision

- Skill/talent-Share ideas - develop work -

save time and effort”. This student

summarised the benefit of the group work in

the academic study.

Group relationships improve team moral and

values. The members feel supported and

connected to one another, so they will be

more collaborating.

Value domains are no less important and

influential than knowledge and skills domains

in the capstone course that apply project-

based learning through group work.

Assessing  Values of Students Group-work from 
Capstone Experience in an Elective Course

Feryal Fareed Al Kurdi, IAU, Design College
Professional Mentor: Dr Munierah Al Mulhim

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

Figure 1. Working groups in the 

classwork.
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Outcomes

Students get engaged and motivated in PBL,

enjoy learning, and become self-directed,

independent thinkers. The independence

skill as shown in the selection of Covid 19

project research topics by students using

Google Form Survey Template (Figure 1). A

significant outcome of the study is the

creation of PBL rubric (Table 1). Study

results (Figure 2 and Table 2) indicate that

the majority of students have benefit from

PBL by attaining knowledge regarding the

Covid 19 impact on environmental

economics. The biology department staff

react well to the PBL research findings

through the presentation of community of

practice. They can effectively use the project

design to assess multiple student’s skills and

increased student engagement, possibilities

for teaching.

Abstract

Project-based learning (PBL) is the
teaching method for integrated science
education that was applied for the course
entitled “Environmental Economics” at
IAU with the aim to design a PBL which is
feasible for the teacher in teaching & for
students to develop their skills
simultaneously. A 21 multiple-
choice questions quiz has been created to
test student’s general knowledge on the
impact of Covid 19 on environmental
economics prior and after the
implementation of the project. The results
show a significant improvement in the
knowledge (30%) students attain after the
implementation of project based.

Research Aims/Problem

The study aims to design a PBL which is

feasible for the teacher in teaching and for

students to develop their skills

simultaneously. learn more naturally, and

by actively engaging in real-world and

motivated in learning. PBL was applied to

assist students to attain knowledge

regarding the Covid 19 impact on

environmental economics as a learning

outcome of the course.

RESEARCH QUESTION 1

Does PBL design meet the five PBL

criteria for Thomas (2000)?

RESEARCH QUESTION 2

Can students attain knowledge using this

PBL design?

Research Methodology

A. Selection of Covid 19 project research

topics using Google Form Survey

Template.

B. Create Project-Based Learning Rubric:

Each rubric criteria has three parts, (1)

performance criteria (Excellent, very

good, good), (2) rating scale, and (3)

indicators.

C. Create 21 multiple-choice questions

quiz using several resources: I make

my quiz collecting information from

several sources related to the nine

selected topics based on students’
interest.
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Future Developments

Impact

A significant impact of the research was

obtained through the improve of students’
knowledge regarding the Covid 19 impact

on environmental economics after the

implementation of PBL.

The knowledge was evaluated using the

quiz students took before (52.4%) and after

(80%) PBL application with an increase of

30 % due to PBL application (Figure 2).

The Application of Project-Based 

Learning
Maryam Haroon AL-Soufi, Assistant Professor, Science College

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

Short-term: Project 

Preliminary Design 
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External 
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Professional Mentor: Dana Almohazey

Figure 2. Quizzes Before (A) & After (B) the 

Implementation of PBL

Figure 1. The selection of Covid 19 topics for PBL 

(A) Google form survey template; (B) Table Form
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(PFUTL)الزمالة المهنية في التعليم والتعلم الجامعي 
عمادة تطوير التعليم الجامعي

جامعة الإمام عبدالرحمن بن فيصل

المدنيتأثير استخدام استراتيجية الخرائط الذهنية على التحصيل المعرفي للتمييز بين العمل التجاري والعمل
(  مساعد القانونأستاذ )البدالينجوى إبراهيم . د

صلجامعة الامام عبد الرحمن بن فيكلية الدراسات التطبيقية وخدمة المجتمع، 
الحماليأزهار . المرشد المهني د

النتائج
طالباتدرجاتمتوسطيبين،0.05≥مستوىعندإحصائياًدالفرقيوجد

فيصيليالتحالاختبارفيالبعديالتطبيقفيوالضابطةالتجريبيةالمجموعة
لصالحالتجاريالقانونمقررفيالمدنيةوالأعمالالتجاريةالأعمالبينالتمييز

.التجريبيةالمجموعة

طالباتدرجاتمتوسطيبين،0.05≥مستوىعندإحصائياًدالفرقيوجد
التمييزفييليالتحصالاختبارفيوالبعديالقبليالتطبيقفيالتجريبيةالمجموعة

لتطبيقالصالحالتجاريالقانونمقررفيالمدنيةوالأعمالالتجاريةالأعمالبين
.البعدي

الملخص
معرفيالالتحصيلعلىالذهنيةالخرائطاستخدامأثرعنالكشفإلىالدراسةهدفت
كليةباتلطالالرابعالمستوىطالباتلدىالمدنيوالعملالتجاريالعملبينللتميز

مهارةةتنميفيذهنيةخريطةتصميمخلالمنالمجتمع،وخدمةالتطبيقيةالدراسات
تخداماسبينالارتباطعلاقةوتحديدالمدني،والعملالتجاريالعملبينالتمييز

نفذتاري،التجالقانونمقررمنالرابعالمستوىلطلبةالمعرفيوالتحصيلالخريطة
-2021الدراسيالعاممنالأولالدراسيالفصلخلالأسبوعًا12مدىعلىالدراسة
(80)عددفيالدراسةعينةتمثلت.2021نوفمبر18إلىسبتمبر5من2022

جامعةعالمجتموخدمةالتطبيقيةالدراساتبكليةالرابعالمستوىطالباتمنطالبة
مجموعةكلعددبلغ)مجموعتينإلىالعينةتقسيمتمفيصل،بنالرحمنعبدالامام

وتدرسالذهنية،الخريطةنمطخلالمنالأولىالمجموعةتدرس(طالبة40
.التقليديةالطريقةخلالمن(الضابطة)الثانيةالمجموعة

نتائجلتتوصواستبيان،شخصية،مقابلاتتحصيلي،اختبار:الدراسةأدواتشملت
بين(0.05)دلالةمستوىعندإحصائيةدلالةذاتفروقوجودإلىالتباينتحليل

اتيجيةاسترباستخدامتدرسالتي)التجريبيةالمجموعتينطلابدرجاتمتوسطي
البعديتطبيقالفيوذلك،(التقليديةبالطريقةتدرسالتي)والضابطة(الذهنيةالخرائط
.هنيةالذالخرائطاستخدمتالتيالضابطةالمجموعةلصالحالتحصيليللاختبار

أهداف البحث

علىيةالذهنالخرائطاستراتيجيةاستخدامتأثيردراسةإلىأساسيبشكلالبحثيهدف

دراساتالكليةلطالباتالمدنيوالعملالتجاريالعملبينللتمييزالمعرفيالتحصيل

هدفالهذامنويتفرعفيصل،بنالرحمنعبدالامامبجامعةالمجتمعوخدمةالتطبيقية

:التاليةالفرعيةالهدافالرئيس

.لمدنياوالعملالتجاريالعملبينالتمييزمهارةتنميةفيالذهنيةالخريطةتصميم1.

القانونلمقررالرابعالمستوىلطالباتالمعرفيالتحصيلبينالارتباطيةالعلاقةتحديد-2

.التجاري
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Confidential Self-evaluation as a Recommended Instrument  

to Treat Non-engaging in Students’ Work-Teams

Dr. Osama Ahmed Abdelkader, Ass. Prof. of Marketing

College of Applied Studies and Community Service, Imam Abdulrahman Bin Faisal University
Professional mentor: Dr. Ali Alwardany Omar

Outcomes

Significant increasing in the overall average of students’
evaluation for activities that require teamwork. (Figure 1)

Significant increasing in the overall satisfaction with the

course of Marketing Research MR & Graduation Project

GP. (Figure 2)

Expected Outcomes:
✓ Fair evaluation for group members in the course.

✓ Identify students who are not cooperating with

members of each work group.

Unexpected Outcomes:
✓ Increasing students' satisfaction with the course.

✓ Reducing the number of student complaints from

uncooperative individuals.

Abstract

Contemporary teaching methods are student-oriented

through developing teamwork skills. One of the biggest

challenges that educators face is the lack of students-

interaction in group works and this has unwanted

implications for achieving educational objectives. I

observed the presence of this phenomenon among

students of Marketing-department in two courses:

Marketing Research and the Graduation Project.

Therefore, this action research aims to measure the

effectiveness of the confidential self-evaluation

instrument among student-groups in treating this

phenomenon. A set of results and recommendations

has been reached that are expected to contribute to

improving the effectiveness of teaching outcomes for

these two courses.

Research Problem/Aims

The problem of this action research represents in exploring

solutions to treat the phenomenon of weak practical

participation of some students in work groups, that

negatively affects on education outcomes and student

satisfaction. The research aims to answer the following

research questions:

Research Question 1: Can the confidential self-

evaluation instrument among group members improve their

interaction rate with the tasks assigned to them?

Research Question 2: Is the recommended

instrument suitable for improving the students' overall-

satisfaction students with the group activities of the course?

Research Methodology

This action research follows the experimental approach,

where the results of (students' satisfaction with practical

activities with the course & the extent to which

members of student teams engage in group activities)

are compared before and after using an e-questionnaire

as a confidential self-evaluation instrument among the

individuals of each team, to measure the extend of their

engagement improving. There are three rules were

confirmed and explained to the students about this

sustainable survey: Importance, mandatory, confidential.

The experiment was applied to a male and a female

classes for the two courses: Marketing Research and the

Graduation Project in the Marketing Department, during

the 2021-2022 year through 4 applied tasks that require

teamwork.
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Future Developments

Figure 1: Evaluation by students for the applied activities

before/after the experiment.

Impact

Significant improvement in the students' average scores

as a result of the increase in the scores of individual

discussion that took place after the group projects were

completed, (19-20% in male groups and 15-16% in

female groups). (Figure 3)

In general, students' comments were positive and more

satisfied with the fairness of the evaluation, in addition to

praise from the faculty members participating in the final

discussion committees of the groups for noticing a

general improvement in the level of individuals,

especially among males.

Interpretation of the researcher: When justice is achieved

to a greater degree among the students of the groups,

the active ones are satisfied, and the non-cooperators are

encouraged to work and learn.

Professional Fellowship in University Teaching 

and Learning (PFUTL)
Deanship of Academic Development

Imam Abdulrahman Bin Faisal University

Figure 2: Overall students’ satisfaction with applied courses

before/after the experiment.

Short-Term

Conducting this experience on other

applied courses in various disciplines.

Medium-Term

Encouraging researchers to prepare

published studies that discuss the

results of this action research.

Long-Term

Designing and implementing an

integrated training program for all

faculty members on the use of the

confidential self-evaluation instrument

among students’ work teams in

courses of an applied nature.

Figure 3: The average of students’ grads before/after the

experiment.
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Case Study Strategy to Enhance Managerial Student 

Performance and Engagement in the Classroom

Sami A. Albahussain, Professor 
College of Business Administration, Imam Abdulrahman Bin Faisal University

Outcomes

As a result, the expected answers were

obtained, confirming the hypothesis of the

effectiveness of the use of cases in

training. The students identified two main

categories of the contribution of the use of

cases to learning.

The reasons for the use of cases by the

students differed. However, at the same

time, the most frequent responses were

the use of case studies for the purpose of

discussion and presentation. This

demonstrates that students are correlated

in their understanding of the use of case

studies in the study of the subject.

95.8% of the sample expressed their

agreement with the effectiveness of the

use of cases, about 3.1% expressed a

neutral position, and 1% expressed a

negative opinion. This allows us to

conclude that the effectiveness is

recognized by the majority of the student

community.

Abstract
The use of case technology in the lessons

of special disciplines will solve the problem

of improving the quality of education.

Additionally, this method of teaching has a

high level of satisfaction among students

and multiple uses. This strategy stimulates

the training of highly qualified personnel,

involves the acquisition of professionally

important knowledge by students in the

required volume, and the formation of the

graduate's skills to adapt to the conditions of

real situations.

Research Aims/Problem

The hypothesis of the study is that, being

an interactive teaching method, case study

wins a positive attitude from students who

see it as an opportunity to take the initiative.

Moreover, it allows to feel independent in

mastering theoretical positions and

mastering practical skills (Farashahi &

Tajeddin, 2018). No less important is the

fact that the analysis of situations quite

strongly affects the professionalization of

students, contributes to their maturation,

forms interest and positive motivation for

learning (Li & Wong, 2019). At the same

time, the existing literature on the topic

does not provide complete information

about the use and effects.

RESEARCH QUESTION 1

• Can a case study strategy enhance

managerial student performance and

engagement in the classroom?

Research Methodology
A. For the methodology of this research, the

qualitative approach was chosen and the

case study method was integrated in the

classrooms. Further, seventy six interviews

with the Managerial Students in Business

College were conducted till the

homogeneity of answers was reached. The

qualitative research method was chosen for

in-depth research on the topic of the

question by providing an opportunity for an

open choice of answers for the participants.

B. Pre-confirmed with the interviewees,

recording was in place in order to further

analyze the collected information. The

primary research method was chosen with

the aim of obtaining new information in

order to fill the knowledge gap identified

during the literature review.

C. Qualitative research was conducted with

the use of the structured interviews.

Structured interviews suggest that all the

interviewees are being asked the same

questions in the same order and guided into

the same themes (Brown & Danaher, 2019).

A qualitative approach was chosen for the

deep understanding of the subject through

obtaining detailed answers to questions for

further analysis.
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Future Developments

Impact

The answer to the research question is

positive, the use of case studies

confirmedly increases students' interest in

the process and brings benefits to the

understanding of the material. Additionally,

it was found that this develops the

student's potential for authorial

conclusions.

The effects identified by the students

demonstrate the effectiveness for both the

educational institution and students. The

level of agreement and readiness for

further use of cases for training is high. A

number of reasons have been identified for

which they can be used in the educational

system. This demonstrates the possibilities

and prospects of using cases in the

educational system for the development of

hard and soft skills of future managers.

Figure 1. Research Results

Common usages of the case studies mentioned Times 
mentioned

“Determining the place of the case in the system of 
educational goals”

3

“Search for an institutional system that will be 
directly related to the topic of the case”

3

“Construction or selection of a situation model” 5

“Create descriptions” 6

“Collection of additional information” 23

“Preparation of the final overview” 3

“Presentation of the case, organization of the 
discussion”

28
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2. Education and 
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goals 
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situation, problem solving

3
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(PFUTL)الزمالة المهنية في التعليم والتعلم الجامعي 
عمادة تطوير التعليم الجامعي

جامعة الإمام عبدالرحمن بن فيصل

رفية مقترح دراسة أثر استخدام طريقة التقييم الذاتي في تحسين المهارات المع
جامعة والتفكير الناقد بمقرر العقيدة الإسلامية لدى طلاب المستوى السابع  ب

الملك سعود

زةرأحددطرقددلترويم ددبديروياددطدررروي م ل دد❑
حبلرويطايب

تصددددد رادددددطنرعومددددد رعام دددددب راددددد ر❑
ولأنشطةر

تهددددطىرميدددد راشدددداي ةرويطايددددبر دددد ر❑
ت يددددييرأ واددددفرعويمنددددلىر  دددد رن ددددا ر

ويضن رعوي بة
تنددزمراوهددبترويم يددييرلأعددررويددمن ي❑

(Andrade, 2019)

▪ Betty McDonald & David Boud (2003) The Impact of Self-assessment 

on Achievement: The effects of self-assessment training on performance 

in external examinations, Assessment in Education: Principles, Policy & 

Practice, 10:2, 209-220

▪ Andrade, H. L. (2019). A Critical Review of Research on Student Self-

Assessment. Frontiers in Education, 4. doi:10.3389/feduc.2019.00087

الة ماجستير علاقة استراتيجيات التعلم ذاتي التنظيم بالدافعية للإنجاز، رس(. 2013)أمينة زيادة ▪
جامعة الجزائر

 تز أثهها تعليمههلذ تعههيتلو يههو ل الههل   ههواتل تعلحههو ا ت ع لا  ههو  يهه(. 2012)حسههو  سهه   ▪
.تعيبدالله    ش ا تع جمة تلأاد لة عميم ذ تعلاب لة

الأسددا العلميددة لمددنعو الدددعية ادسددلامية، دار الر ددارة للن ددر (. 2010)المغددي  عبددد الددر يم ▪
2 التيزيع، ط

لرياضدديات أثددر اسددت دات اسددتراتيجية التليدديم الددياتي للمددتعلم فددي تدددريا ا(. 2018)مددريم ميسدد ▪
ربييددات لتنميددة الترلدديل  الة ددااة الياتيددة الرياضددية لدددح تلاميددي المر لددة ادعداديددة، مجلددة ت

85-21،40،الرياضيات

أستاذ العقيدة المساعد بقسم الدراسات الإسلامية . جلوس بنت فرج القحطاني. د
جامعة الملك سعود-كلية التربية

؟ماهية التقييم الذاتي

مختارات من قائمة المراجع 

ويمص يي
ويمجلدا 

القياس 
القبلي

التقييم 
النتائج القياس البعديالذاتي 

تخطيط ،تنفيذ

ملاحظة

التأملات الذاتية

ية التحسينات المستقبل
03 

04 
05 

Saturn
Saturn

3

4

01

Saturn 

تحليل بيئة التعلم وصياغة
المشكلة 

ي  رقاب يةرويطلابرلاممخطوترولامملوتيجياتروي نم طةر   رويطايب❑
مددددددا ةروندددددطااكرويطدددددلابربشدددددعررأ ادددددلر ددددد رأنشدددددطةرويدددددمن يرعويم يددددديير ر❑

 (McDonald&  Boud, 2003)عاساه مهير  رتطبدلرأ واهير

د  رومددمخطوترقلد ددةرويم يددييرويددتوت ري  ددمن ير دد رتاسددي رولانجددامرولأ ددا ❑
اب عاهايوترويموعيلروي اقطر  را ليرروين يطةرولإملاايةرباي سمبنرويس

T

وي  ليرنظلير

قاب يةرويطلابرر

لتهديداتو
الاءاةروي بضب اتر

عاخلعاترويمن ير
 و نيةرأ ضاءرهيئةر

ويمطيدسر

الفرص

O

ونخواضراسمبن
ويماصيررعضن ر

وي شاي ةر

مجالات الضعف

W

اا ةروين يطةر
ولإملاايةرا رأهير

وي بو روين  يةر
ويمطاي ية

مجالات القوة 

S

تجربة استطلاعية : التدخل المقترح

يدددتوت رت اددررويطاياددداتررلامددمخطترومدددملوتيجيةرويم يددييرو❑
 امملوتيجيةرت يييرب اا ريمنزدزرويمن ير

الاحظددددةرتاسدددد ر دددد رر لاادددداترولا ماددددايرويماصددددي  ر❑
ي طاياات

ةر  دددد رولأمددددئ وي  اييددددةتوضدددديررويطايادددداتري مددددئ ةر❑
وي بضب يةرب اردط يرقياسراهايوترويموعيلروي اقط

الأثر والمخرجات  

تخطيط ،تنفيذ

ملاحظة

التأملات الذاتية

اترادد ربطودددةروينددومددمخطوترقلد ددةرويم يددييرويددتوت رلأقددلوضرويم يددييرويا دداا رعويخمدداا ر❑
ويطيوم رويجطدطرب  ليروين يطةرولإملاايةر

 ي هارابوءاةرقلد ةرويم يييرويتوت را راخلعاترتن يروي  ليوتربايالنااجرولأ ا د  رعتضد❑
بخططرت يييروي  ليوتر

ييرحددأرأ ضدداءرهيئددةرويمددطيدسرعويطددلابربايالنددااجرولأ ددا د  ر  دد رومددمخطوترقلد ددةرويم يدد❑
.ويتوت را ر لالرويمنلد رربهارعويمطيدبر   رتطاي ها

يالندااجرقياسرولأثلربنيطروي طنرلاممخطوترقلد ةرويم يييرويتوت ر  رمنجامراخلعاترتن يرو❑
ولأ ا د  ر
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الأثر
لححححائ ضححححثئأوضححححتائج ححححث مئى أتححححبئقححححاتئأيححححيئسوأعحححح ئى حححح ىسع ع ئى ع  حححح ئ 

:ئئنئبهثئبالآتيئى وث أثتئ نئسعلمهنئ،ئوتجلائذ كئفيئ دودئأفعثلهنئى تيئ بئ
ىئأنئبصححيى  ئىتر حح ىسع ع ئأوححطئ حح ئسوأيحح ئ لححائ عحح ئى  ححييئ•  ىتئ،ئلمئأس قحح ئأبححان

ىتيئ،ئوئبحعئفهح ئأجائى  ىسع ع ئتجمح ئبحعئ محلئى قي،ح ئ،ئوئبحعئى ح عل ئى ح 
�🁍�ى ا سئبوي،  ئقأ يو 

نححح ،نئوقحححائجحححاىنئ ى عححح ئىج ححح ىسع ع ئًجحححائ يفعحححثنئنحححلئى أ حححثتئ،  جححح نئقيئ•
ى ححححتيئىلمحثضححححيلئونل ححححثئجبححححث حئقحححح ئبعححححلئ،ئو حححح ئفهحححح ئو قحححح ئى عل قححححثت

.بالمحثضيلئصث ئأ هلئ
نحح بئبححعئأنائ ححثدلنئجئأقعححلئ ل مححثعئى مث عحح ئأ ححعيئبححأعلئى  ححلئأ عححثنانئ•

ي ئقححلبئببحح لئمجم  حح ئجئأ يفهححثئنئ  ححنئب وأع ححيئ ة حح ىسع ع ئ حح  ئسحح س
.نأير

.أ،ضنثئ ث اسنيئفيئس نيئى عل ق ..ئمم ع •
ثتئقحثئفهم حائق هحثئى  قاتئق هثئ  ثأعحائى عل قحثتئابحث ن ئلاقحعةتيئى وث أح•

.وغيرئذ كئنثجائمم ع 
أجححححا ثئقثسعحححح ئو علحححح ئ،ئواقححححقئقححححنئنحححح ئى ححححثدل،ئ  ع حححح ئن ححححائجئأ حححح •

ئئ حححححك،ئ ححححح يئه.ئىج ححححح ىسع عثت،ئ  حححححنئةأ حححححائبوي، ححححح ئ قححححح لئو وعقححححح 
�🂕�و قظكئ  ثئ

ىئوسين ئى عل ق ئومم ع •  عل ئجان
.فيئى   نس هبلئس صعلئى عل ق ئجئيأخ ئقنيئوق ثئىذىئ ىجعائ،ئسي خ•
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جامعة الإمام عبدالرحمن بن فيصل

بنت عبدالله سعيد الزهراني مها.د
كلية الآداب-أستاذ مساعد الأدب والنقد، قسم اللغة العربية 

جامعة الإمام عبدالرحمن بن فيصل

اوني التعلم التعنحو التعلم وزيادة فاعلية في تحفيز الطالبات  Jigsawأثر استخدام استراتيجية جيكسو

النتائج
:ىلآتيائى  ت ئى ع   ئ لأظهيتئى   ث مئفث لع ئى  ىسع ع ئ

:تحقع ئى وث أثتئ لائى  عل ئوإثا لئدىفعع هنئ:ئأوجئ
لئقبث ن هنئإ ثعئى وث أثتئ لائفث لع ئىج  ىسع ع ئفيئلاياد-أ

%(ئ.100)ئأي ثءئىلمحثضيلئ
%(.87)لايادلئىج أثهئى وث أثتئأي ثءئىلمحثضيلئب  أ ئ-ب
%(.91)ئلايادلئحمثسئى وث أثتئو غأ هنئنح ئى  عل ئب  أ -ج

الملخص
دىفعع لإثا ئفي( ع   )ىى  ىسع ع ى  خاىمأييى أتب،ا س
إلىتبى أ،هافنمث،ى صقع ى  ث  دىخلوى بث ن  ل عل ى وث أثت
ى صقع ى  علعمع قى  ىقفي(ى ع   )ى  عثوبى  عل ى  ىسع ع س ظعق

ى    تأثتةث  لاىلإجيى يى أتب  ىوسين ،ى عيبع ى لغ ق ي ىتفي
ى أتبثمقوقا،(ىًق  وى عصيىلإ ةمصا فيىًدب)ق ي فيى ييىب 
مجم  ثت(5)إلىس  عمهنتم،ةث أ 22قنس أ قتجي،أع  عأ  لا

ى  أثج  ث ى أثأجيتوقا.(ى بىء)في ع مجم  ثتق هث، قيعأ ث ع 
نح ى وث أثتع دىفعتح عفي(ى ع   )ى  ىسع ع ى  خاىمأيي  عثس
تح نمى   ث وأظهيتنى وث أثتقنوى  قث لى بث ن ولايادلى  عل 

.سقث لهنلايادلوئىلمحثضيلأي ثءى وث أثت اتى  عل دىفعع  ف فيقلت ظ

مشكلة البحث/أهداف البحث
:ئئمشكلة البحث 

قع ئفيئقل ئدىفعع ئى وث أثتئنح ئى  عل ئوى بث ن ئدىخلئى  ث  ئى ص-
(.ئئىجدبئفيئصا ئىلإ ةمئوى عصيئىًق  ئ)ئ ثضيىتئق ي ئ

:ئهافئى أتبئإلىئىلإجثب ئ نئىً ئل ئىلآسع ئ،
1البحثسؤال

ائى ححح عل ئوإثا لئقحححثئقحححاتئتريحححيرئى ححح ىسع ع ئى ع  ححح ئفيئتحقعححح ئى وث أحححثتئ لححح
؟دىفعع هنئفيئسعل ئى قث ع ئىًدبع ئ لم ي 

2سؤال البحث 
؟تئى وث أثتقثئأييئى  ىسع ع ئى ع   ئ لائفث لع ئى  عل ئى  عثوبئ ا

منهجية البحث
ع عثتئى  ب ،حح ئى  مححائى أتححبئ لححائى حح همئى   ححي،طئقححنئخححةعئسوأعحح ئأ ححائىج حح ىس
ى  خاىمئى ح أثج ئ لائ ع  ئقنئى وث أثتئ لإجثب ئ نئبعلئىً ئل ئى أتثع ئ،ئوقائتم
لحائلايادلئدىفععح هنئ ل عيفئ لائوجه ئجظيئى وث أثتئ نئأييئىج ح ىسع ع ئى    ح ئ 
.ئنح ئى  عل ئئئوقاتئأييئىج  ىسع ع ئ لائفث لع ئى  عل ئى  عثوب

:ئى أتبإجيىءىتئ
.تحا،ائىً اىفئى  علعمع ئئ لا سئوف ئمخيجثتئى  ي •
.ى  خوعطئ لا سئى يىدئسعلمائ،ئوتحا،ائى الئ  علما•
.ق  م ئإلىئ ثو ئوف يىتئ.ئإ اىدئو ق ئ ملئبا ا سئى يىدئسعلما•
.دقع  ئ15-10تحا،ائقالئلاق ع ئ ل عل ئس ىوحئبعئ•
ولحححح بئقحححح هنئس ضححححعلئأ ححححل بئى حححح عل ئى  عححححثوبئو ححححي ائ لوث أححححثتئ عيفحححح ئى •

.وى عملئفيئض  ائ
.س  ع ئى وث أثتئإلىئمجم  ثتئق  ثفئ ئ•
،ئوبعححثنئى  ىجحح ئسعي،ححقئى وث أححثتئا ححنو عثلمجنئفيئى م  حح ئئ،ئوس لا،حح ئىًدوى •

   حثئوقعلمح ئ لعهن،ئو ثهنئ لائى بث ن ئوأنئنلئةث أح ئ ح   نئخأحيرلئفيئ 
.  قعةلمجثئ

 ئوقحححيىقأ هنئخحححةعئخحححةعئس قعححح ئىج ححح ىسع ع ئتمئتحقعححح ئى وث أحححثتئ لحححائى ححح عل•
.ثتئى م  ثتئ،ئوسب ععهنئ لائى  عثونئوسأثدعئىًف ث ئوى عل ق

ئمجم  حححثتئبعحححائىج هحححثءئى  قحححائىلمححححادئ لححح عل ئ،ئتمئإ حححثدلئس لا،ححح ئى وث أحححثتئفي•
(ئ.ئى بىءئ)ئجا،الئ،ئمجم  ثتئ

 وث أحثتئإلىئبعائىج هثءئى  قائىلمححادئ  ثقبحثتئمجم  حثتئى حبىءئ،ئتمئإ حثدلئى•
.مجم  ثلمجنئىً ث ع ئلإ اىثئى  عل ئى  عثوبئ

هحححثئ،ئو حححيحئئس حححالئى  غ ،ححح ئى يىجعححح ئ لحححائأدىءئى م  حححثتئوى ث حححثءئ لحححائسقث ل•
.ى   ثطئى تيئصع ئفهمهمثئ لائى وث أثتئ

المراجع
عل ئى  عحثوبئفيئفعث عح ئى ح ىسع ع ئى ح ،ئأسمثءئخ ،لحا،ئ أاى  حةمئق حع دلئ،ئب  ا،حالئق حع دل-

 لعلحححح مئىلإج ححححثجع ئ FSMتح ححححعئق حححح  تئى  تصححححعلئى ا ى ححححي،ئمجلحححح ئى ا ى ححححثتئى علمعحححح 
.م2017،ئ10وىجج مث ع ،ئى عادئ

  تصححعلئى ا ى ححيئيححيئأ ححل تئى حح عل ئى  عححثوبئوى   ثف ححيئفيئىأإ، ححثسئإبححيى ع ئ مححائ يقححثو ،-
 ث ححي،ئ  ححث  ئوىج  قححثظئاهححث ىتئى قهحح ئى  يى ححيئ لبححعيئى عححيتئ ححاتئةلأحح ئى صححقئى عث ححيئىً
 عح ئفيئنابلحل،ئقثج ح يرئفيئى  حث مئوةحيلئى  حا ،ل،ئنلعح ئى ا ى حثتئى علعحث،ئجثقعح ئى   حثحئى  ة

.م2008فل وع،ئ
بئفيئسعلححع ئى عيبعحح ئب ححائةحح ل،ئسصحح  ىتئقعلمححيئى عيبعحح ئ ححنئةي، حح ئى حح عل ئى  عححثوئ ححي تيد،حح  ئ-

ئفيئسعلححع ئى لغحح ئاينحح ئى ا ى ححثتئىً ث ححع ئبا ثقعحح ئىلإ ححةقع ئى عث عحح ئاححث ع يا،ئ  ححث  ئقثج حح ير
 حححةقع ئى عث عححح ئى عيبعححح ئب صحححقهثئ غححح ئثاجعححح ،ئنلعححح ئقعحححث فئى ححح  يئوى علححح مئىلإج حححثجع ،ئى ثقعححح ئىلإ

.م2014اث ع يا،ئ
بئوس معحح ئىتجث ححثلمج ئفيئ ححثلمئبححنئ لححيئ ححثلمئى  توححثب،ئفث لعحح ئى حح عل ئى  عححثوبئفيئتحصححعلئى وححة-

 عيبعحح ئى  تححال،ئجثقعحح ئىلإقححث ىتئى-ى ا ى ححثتئىجج مث عحح ئبا ي لحح ئى    ححو ،ئمجلحح ئنلعحح ئى  بعحح ئ
م2000،ئ17ى    ئى ثق  ئ بيل،ئى عادئ

  اهحثئ،ئخحح ى لامئ أحائىيحيئأحمحائى  حأعيئ،ئ محائ أحاهئى   حثا ئ،ئةيى ح ئى  حا ،لئى عثقح ئوس-
.مئ2011،ئ1ى علمع ئ،ئط

   ح ئى علمعيحح ئ،  حقئفثضحلئ لحح ىنئونخحيون،ئى قححث ع ئى علمعح ئوى ح ىسع عثتئسعلعمهححث،ئدى ئى-
.ئم2014،ئ1 لوأث  ئوى  بيئوى   لا، ،ئبغاىد،ئط

التحسينات المستقبلية
.ى ع   ئإ ثدلئئسصمع ئئبعلئىلمحثضيىتئئ    ىف ئق ئى  ىسع ع -
 ئى عيبعححح ئإجحححيىءئأ حححثثئتجي،أعححح ئ لحححائ ع حححثتئقحححنئق حححي ىتئأخحححيتئفيئى لغححح-

تئى  تصحححححعلئ ل عححححيفئ لحححححائفث لعحححح ئى ححححح ىسع ع ئى ع  ححححح ئفيئ فحححح ئق ححححح  ئ
.ئى ا ى يئ لوث أثت

0%0%

100%

التعلم التعاوني بين الطالبات

غير موافق محايد موافق

3%
10%

87%

زيادة الانتباه
غير موافق محايد موافق

3% 5%

92%

زيادة الحماس والرغبة في التعلم
غير موافق محايد موافق

0% 9%

91%

ليل تق)بناء علاقات إيجابية بين الطالبات 
(مشاعر التوتر والخجل

غير موافق محايد موافق

0%0%

100%

المشاركة والتفاعل

غير موافق محايد موافق

:ثوبئى  عل ئى  عىج  ىسع ع ئ لائفث لع ئ:ئثاجعثنئ

ص ئى  عل ئإ ثعئى وث أثتئ لائأنئىج  ىسع ع ئوفيتئلهنئفيئ-أ
%(ئ.100)قنئىًقيىنئب  أ ئ

لمجنئقنئى وث أثتئأنئىج  ىسع ع ئ ث ا%ئ(ئ90.9)ئأنات-ب
المجنئ لائ لائب ثءئ ةقثتئإيجثبع ئق ئبعضهنئى أعلئ،ئنمثئ ث 

.ى  غل ئ لائقبث يئى  لئوى   سيئ
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منيرة بنت علي صالح آل عقيل، قسم التاريخ، جامعة الإمام عبدالرحمن بن فيصل

مشاركة الطالباتأثر استخدام الأفلام الوثائقية كاستراتيجية تدريس على تحسين التحصيل المعرفي وتعزيز

خطوات تنفيذ البحث

وردبالبلاكعبرنقاشمنتدىوإنشاءالشخصيةالمقابلاتطريقةاستخدامتم.1
المعرفيتحصيلهنضعفأسبابحولالبياناتجمعبهدفالطالباتلسؤال

.الفصلداخلبفاعليةالمشاركةعنوعزوفهن
.المشكلةلهذهالحلولوتحديداقتراحبهدفالسابقةالدراساتإلىالرجوعتم.2
تاريخرمقرفيالرابعةالشعبةطالباتعلىلتطبيقهالتدريبيالبرنامجتجهيز.3

:الآتيالنحوعلىالقديمالربيالخليج
:مرحلةالإعداد-
اتبموضوعالعلاقةوذاتالملائمةالوثائقيةالأفلامباختيارالباحثةقامت-

ةالوثائقيالأفلامعددفيعجزوجدتوعندما.اليوتيوببرنامجالمقررفي
أفلاممبتصميقامتالقديم،العربيالخليجتاريخمقرربموضوعاتالمتعلقة
.العجزهذالسدجديدةوثائقية

.للمحاضرةالسلوكيةالأهدافعلىالوثائقيةالأفلاممحتوىتوزيع--
وبعدلقبللمقررمحاضرةكلنهايةفيالمعرفيالتحصيللقياساختبارإعداد-

10تضمنيبحيثالاختباربناءوتمتدريسهافيالأفلاماستراتيجيةاستخدام
.متعددمنالاختيارفئةمنموضوعيةأسئلة

:التطبيقمرحلة-
الأهدافقلتحقيوالمحددالمناسبالتوقيتفيالوثائقيةالأفلامالباحثةعرضت-

.المحاضرةداخلالشرحأثناءالسلوكية
جموعاتمإلىالطالباتبتقسيمعملورشةعقديتموثائقيفيلمكلعرضبعد-

.الفيلمهذامحتوىحوللمناقشتهن
منالجزءهذامحتوىتلخيصيتمنقاشيةعملورشةكلمنالانتهاءبعد-

.للمحاضرةالسلوكيبالهدفعلاقةلهالذيالدرس
:التدريسفيالوثائقيةالأفلاماستخدامأثرقياسمرحلة-

لأولىاالمحاضراتلدروسالتحصيليالاختبارنتائجحسابمتوسطالباحثةاعتمدت
.قبليكاختبارالتدريسفيالأفلاماستخدامقبلوالثالثةوالثانية

ةالرابعللمحاضراتالتحصيليالاختبارحسابمتوسطنتائجالباحثةاعتمدت-
.بعديكاختباروالسابعةوالسادسةوالخامسة

الحسابيةالمتوسطاتباستخداموتفسيرهاوتحليلهاالبياناتبجمعالباحثةقامت-
.(ANCOVA)المصاحبالتباينوتحليل

منقهالتحقيالباحثةتسعىأهدافمنبنائهتموماالسابقةالدراساتضوءفي-
:التاليةالفرضيةوضعتمفقدالدراسة،هذه

درجاتمتوسطيبين(α≥%0.05)مستوىعنداحصائيا  دالةاختلافاتتوجدال
التحصيليةللاختباراتوالبعديالقبليالتطبيقفيالطالبات

.الاجرائيالبحثبكتابةالباحثةقامت-

الملخص

باتطاللدىالمعرفيالتحصيلتحسينإلىالحاليةالدراسةهدفت
لالفصداخلوتفاعلهنمشاركتهنمستوىورفعالرابعالمستوى
الهدف؛هذاولتحقيق.القديمالعربيالخليجتاريخمقررفيالدراسي

وجمعت.الوصفيالمنهجعلىالمعتمدالاجرائيالبحثبعملقمت
لمقررلالطالباتتقييماستبانةإلىالرجوعخلالمناللازمةالبيانات
أراءاستطلاعتمكماهـ،1442-1441الفائتالجامعيللعام

برعنقاشمنتدىبإنشاءوالشخصيةالمقابلاتخلالمنالطالبات
علىللوقوفوبعدي،قبليتحصيلياختباروبإجراءبورد،البلاك
هنومشاركتتفاعلهنوانخفاضالمعرفيتحصيلهنضعفأسباب
ديةالتقليالتدريساستراتيجيةأنتبينحيثالدرس،قاعةداخل

انخفاضوالمعرفيالتحصيلضعففيأثرلهاكانسابقا  المستخدمة
استخدامأنتبينالسابقةالدراساتإلىوبالرجوع.التفاعل

فيالنتائجأفضلعلىحازالتدريس،فيالوثائقيةالأفلاماستراتيجية
ديالزبي)دراسةمثلوالتفاعليالمعرفيالطلابمستوىتحسين

الخاصالتدريبيالبرنامجبناءتموعليه،(2014والخزرجي،
الخليجاريختمقررتدريسفيالوثائقيةالأفلاماستراتيجيةباستخدام
داملاستخإيجابيأثروجودإلىالدراسةوخلصُت.القديمالعربي
.التاريخمقرراتفيتدريسكاستراتيجيةالوثائقيةالافلام

أهداف الدراسة
زوفهنوعللطالباتالمعرفيالتحصيلضعفأسبابتحري  .1

.الفصلداخلبفاعليةالمشاركةعن
دريستكاستراتيجيةالوثائقيةالافلاماستخدامأثرقياس.2

.المشكلةهذهعلىللتغلب

منهج الدراسة
المنهج الوصفي القائم على جمع المعلومات  والحقائق حول أسباب 
ضعف التحصيل المعرفي وتدني مشاركة طالبات المستوى الرابع، 
ومحاولة الباحثة دراستها وتحليلها وتفسيرها لاستنتاج دلالات ذات 

.معنى وتقديم حلول لهذه المشكلة التدريسية
المقابلات الشخصية، : وقد استخدمت ثلاثة طرق لجمع البيانات وهي

والاستقصاء، والاختبار القبلي والبعدي لقياس ناتج التحصيل 
.المعرفي

المراجع
،  أثر الأفلام الوثائقية التاريخية في (2014.)حيدر الخزرجي، لقاء الزبيدي-

تحصيل طالبات الصف الخامس الأدبي، مجلة كلية التربية الأساسية، الجامعة 
.86،ع20المستنصرية، مج

- Aufderheide,P.(2007).Documentary Film .,Avery 

Short Introduction, New York, Oxford University 

Press.

- Briley, R. 2002. Teaching film and history. 

Organization of American Historians Magazine of 

History 16 (4): 5–6.

- Marcus, A, S. (2005). “It is as it was”: Feature film in 

the history classroom. The Social Studies 96 (2): 61–
67.

- Walker, T. 2006. Historical literacy: Reading history 

through film. The Social Studies 97 (1): 30–34.

- Weinstein, P. 2001. Movies as the gateway to history: 

The history and film project. History Teacher 35 (1): 

27–48.

- Woelders ,A.(May 2007). Using Film to Conduct 

Historical Inquiry with Middle School Students. The 

History Teacher 40 , 3,363-395

:بالآتيذلكتفسيرويمكن

يجيةكاستراتالوثائقيةالأفلاملاستخدامواضحإيجابيأثروجود-

.القديمالعربيالخليجتاريخمقررفيتدريس

الأفلامباستخدام)البعديالاختبارفيالطالباتدرجاتحققت-

الاختبارفينتائجهنمنأعلىحسابيمتوسط(التدريسفيالوثائقية

حسابيمتوسطعلىحصلنحيثالتقليديةالطريقةباستخدامالقبلي

فيحصلنبينما(40)التحصيليةللاختباراتالكليةالدرجةمن(37)

الكليةالدرجةمن(17)وهيأقلحسابيمتوسطعلىالقبليالاختبار

.التحصيليةالاختباراتلمجموع

أن((ANCOVA)المصاحبالتباينتحليللنتائجخلالمنيتضح-

سينتحعلىإيجابيأثرذاتالوثائقيةالأفلامباستخدامالتدريس

احصائيةدلالةذاتفروقوجدتحيثلطاباتالمعرفيالتحصيل

,0)بلغتالرابعةالشعبةطالباتلصالح 07%).

هذهتضمينيتمعندماسيمالاايجابيةأفعالردودالطالباتقدمت-

اهتمامهنعلىعلاوةوالتاريخية،الأثريةللمواقعبصورالأفلام

الوثائقيللفيلممشاهدتهاالطالباتإحدىوصفتحيثعليها،بالتعليق

ئقية،الوثاالأفلاممعالاندماجعلىدلالةالحقبةتلكفيتعيشكأنها

راتالمحاضبتلقيورغبتهاالكبيراهتمامهاأخرىطالبةأبدتبينما

ردودبعضأظهرتأخرى،جهةمنفقط،الوثائقيةالأفلامخلالمن

لامبالأفخاصمختبرهنالكيكونبأنرغبتهنالطالباتمنالأفعال

منالمرئيةوالصوتيةبالوسائلالمختبرتجهيزخلالهمنيتمالوثائقية

.احترافيبشكلالأفلامتقديمأجل

لتوصياتا

ديم تطبيق تدريس مقررات  التاريخ عموما والتاريخ الق.1

بشكل خاص من خلال استخدام الأفلام الوثائقية 

.كاستراتيجية تدريس

معة نشر تطبيق هذه الاستراتيجية في تخصصات الجا.2

.المختلفة ذات العلاقة

ي تم تدريب هيئة التدريس على استخدامها بالطريقة الت.3

. شرحها داخل هذا الملصق العلمي

صورة توضح عرض تجربة البحث الإجرائي وموضوع الدراسة في ورشة عمل أمام 
أعضاء هيئة التدريس بقسم التاريخ،بكلية الأداب جامعة الإمام عبدالرحمن بن فيصل 

.

نتائج الدراسة

: يتضح بعد جمع البيانات وتحليلها النتائج التالية

صورة لتنفيذ استراتيجية التدريس بالأفلام الوثائقية أثناء شرح 
المحاضرة داخل الفصل الدراسي

39



(PFUTL)الزمالة المهنية في التعليم والتعلم الجامعي 
عمادة تطوير التعليم الجامعي

جامعة الإمام عبدالرحمن بن فيصل

النتائج
مقسكلأقساملأربعةالاستبانةقسمت
التيالأسئلةمنمجموعةعلىيحتوي
وافق،م:مستوياتثلاثوفقإجابةتتطلب

وفقالنتائجوكانتمحايد،معارض،
:التالي

:الدراسيبالمحتوىيتعلقفيما

الملخص
أهميتهانبع  وتوالمجتمع،الفردحياةفيكبرىوظيفة  للغة  

لوسائمنوسيلةوالقراءةالكريم،بالقرآنلارتباطها
عيستطيخلالهامنإذالآخرينمعوالتواصلالاتصال

.العالمهذافيجديدهوماكلعلىيطلعأنالفرد
وهيالبشري،للكائنوضروريحيويجزءوالقراءة

م،والعلوالمعارفلاكتسابالفردمنهايستفيدمهارة
وتكمنياة،الحميادينكافةفيتعثرًايكونفيهاوالتعثر
مراحلهكلبمباشرًاارتباطًابالتعليمبارتباطهاأهميتها

.التعليمية
قراءة):لمقررتدريسيخلالمنلاحظتفقدهناومن
اللغةصتخصالرابعالمستوىلطالبات(التراثكتبفي

كتبفيخاصةالقراءةمهارةمستوىتدنىالعربية
علىالتعرفالدراسةهذهفيحاولتولذلكالتراث،
مناتالطالبأغلبيعانيحيثالقرائي،الضعفأسباب

وفيالتراثية،خاصةالكلماتبعضنطقفيصعوبات
ؤدييوهذاالكلمة،وتشكيلالكلمات،أواخرضبططريقة

هذهيففإننيلذلكمعناها،وبالتاليالكلمةتغييرإلى
.لهالالحلولإيجادالمشكلةأسبابأبينأنأحاولالدراسة

البحثمشكلة/البحثأهداف

:يةالتالالتساؤلاتفيالدراسةمشكلةتحددتهناومن
المستوىطالباتلدىالقرائيالضعفأسبابما-1

نظرهن؟وجهةمنالعربيةاللغةتخصصالرابع
القراءة؟عندوالخوفالثقةعدمأسبابما-2

:خلالهامننحاولالتيالدراسةأهدافتنبعهناومن
وجهةمنالضعفوهذاالمشكلةأسبابعنالكشف-1

.نظرهن
ءةقراعندوالوقوفالثقةعدمأسبابعلىالتعرف-2

.التراثيةالنصوص
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Figure A: neque 

dignissim, and in 

aliquet nisl et umis.

البحثمنهجية

الوصفيالمنهجعلىالدراسةهذهفيعتمدتا
المعلوماتجمعفيكميةمنهجيةووفقالتحليلي

عناستبانة:وهيللدراسةأداةخلالمنوالبيانات
يفالطالباتنظروجهةمنالقرائيالضعفأسباب
طالباتمنعشوائيةعينةواختيارجازانجامعة

ضوءيفوتفسيرهاإحصائيامنهاوالتحققالمستوى،
.النتائجمناقشة

المراجع
، ذار 1الضعف في القراءة وأساليب التعليم، ط2٠٠٦)سعد، مراد علي -1

.  الإسكندرية-الوفاء للطباعة والنشر
أسباب تدني مستوى القراءة ومقترحات علاجها في ( 2٠1٦)زيد، ميرا -2

حافظة المدارس الأساسية من وجهات نظر المعلمين والمشرفين التربويين بم
.نابلس، أطروحة ماجستير ، جامعة النجاح الوطنية في نابلس

التحسينات المستقبلية
:بالتاليأوصيفإنني،السابقةالنتائجعلىناءب
خوضطريقعنالتخصصدخولقبلالطالبةإعدادضرورة-1

.النحووقواعدالقراءةكفاياتفيقياساختبارات
قواعدالفهممنالطالبةلتتمكنوقواعده؛العربيالنحومسرحة-2

.النصوصضبطعلىوالقدرة
النطقوطريقةالأصواتومخارجالعربيةللغةمعاملإعداد-3

.الإنجليزيةاللغةبمعاملأسوة
المجفيالتدريسهيئةلأعضاءوالورشالدوراتتكثيف-4

تخدمالتيوسائلوالالتقنياتتفعيلوكيفيةالحديثة،الاستراتيجيات
.القراءةمقرر

:لمقررشاملةمذكرةبإعدادالقسمفيالقرارصناعأوصي-5
.أهدافهوتوضيحتوصيفهوإعادة(التراثكتبفيقراءة)
.عبيرللتالحريةوإعطائهاشخصيتهابتطويرالطالبةتهيئة-٦
جزحالكسرمكثفةدوراتبإعدادالطالبةبشخصيةالاهتمام-7

.بالذاتالثقةوزرعالوف
مععامالالتعليمطالباتلدمجالعام؛التعليموزارةمعالتعاون-8

.التخصصخوضقبلوتهيئتهنالجامعيالتخصصطالبات

التدريسبطريقةيتعلقفيما

الأثر
:نستنتجأنيمكنناالدراسةنتائجخلالمن
علىفقيتمننسبةأننجدبالمحتوىيتعلقفيما-1

وبةوصعالنصوص،ضبطوعدمالمحتوىصعوبة
.بغيرهامقارنةجدامرتفعةالنحويةالقضايا

جميعاتفقفقدالتدريسبطريقةيتعلقفيما-2
تخدامواسالحديثةالاستراتيجياتأنعلىالطالبات
يؤثروهذاجدا،قليلةالتكنولوجياوالتقنياتالوسائل

.استيعابهنطريقةعلى
أغلبقاتففقدالتقويمبأساليبيتعلقفيما-3

نلكمستمرا،تقويماالمقررتقويمأنالطالبات
ماتالكلعندالأستاذوقوفعدمفيتكمنالمشكلة
لىعيوافقأغلبهنفإنولذلكوالغامضة،الغريبة

تقعيالتالمتكررةالأخطاءإلىتشيرلاالأستاذةأن
اتالاختبارنظامأنعلىواعترضنالطالبة،فيها

.تحصيلهنعلىسلباًيؤثرالشفهية
أنلىعأغلبهناتفقالطالبةبأداءيتعلقفيما-4

امأممرتفعبصوتالقراءةمنوالخجلالثقةعدم
قراءة،الأثناءلهنومؤثرًاعائقايكونقدزميلاتهن

مخارجفيعيوبوجودإلىمنهن٪٩٠.٩وذهب
المحصولضعفمعلديهن،والنطقالصوت
.العربيالنحوبقواعدمعرفتهنوعدماللغوي،
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المحتوى الدراسي

موافق معارض محايد

0

20

40

60

1 2 3 4 5

أساليب التقويم

موافق معارض محايد

التقويمبأساليبيتعلقفيما

الطالبةبأداءيتعلقفيما

من وجهة نظر الطالبات الأسباب والحلول( قراءة في كتب التراث: )الضعف القرائي في مقرر

الدكتورة نجلاء مطري
كلية الآداب والعلوم الإنسانية جامعة جازان-أستاذ مساعد قسم اللغة العربية وآدابها

المرشد المهني الدكتور محمد الكثيري
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جامعة الإمام عبدالرحمن بن فيصل

أسامة بن محمد المرشود، أستاذ مساعد، الشريعة والقانون. د

في التعليم والتعلمClassPointداة التااعلية الأفعالية استخدام 
في كلية الشريعة والقانون

النتائج

منتعليمالفيالطلاباندماجأدناهالتكراريةالأعمدةخلالمنيُلاحظ
.التنافسعلىالتشجيعفيوأثرهالبرنامج،استخدامخلال

فيلابالطعددارتااعخلالمنالطلابية،للمشاركةالدافعيةازدياد
.ةالمباشر الشاويةالمشاركةفيمنهمالبرنامجعبرالمشاركة

صلالاخلالالمشاركاتلكافةإلكترونيإنجازملفإنشاءإمكانية
.الانطباعيةو الذاتيةعنبعيدابموضوعيةالتقييميتيحمماالدراسي

نظيمهاوتوإجاباتهمالطلابمشاركاتمنعددأكبراستعراضسهولة
.منهانسخةبوالاحتااظمباشرة،البوربوينتعلىشرائحفيوفرزها

بأجهزةطلابالانشغالتقليلالمتوقعةوغيرالمقصودةغيرالنتائجمن
.الدراسيةالمحاضراتأثناءالمحمولالهاتف

الملخص

التااعليةالأداةاستخدامأثرمعرفةإلىالدراسةتهدف
ClassPointقاعةفيوتااعلهمالطلابمشاركةمستوىرفعفي

الاصللالخوالقانونالشريعةبكليةالثانيالمستوىلطلابالدرس
منالدراسةعينةوتكوّنتهـ،1443الجامعيالعاممنالثانيالدراسي

عيلوتااستخدامعبرالبحثوجرىأسابيع،(6)خلالطالبا  (34)
الطلاب،عجميمنإلكترونيةمشاركةتوفيرخلالمنإليهاالمشارالأداة

اتوالملاحظالتدويناتومراجعةالبياناتتحليلجرتثمومن
التأمليةو الإحصائيةالنتائجوظهرتوالأثر،النتيجةلاستخلاص

تجويدفيهاومساهمتللتنافسية،وتشجيعهاالأداة،استخدامبااعلية
.المشاركاتفيالطلابأداءتقييمعملية

مشكلة البحث/أهداف البحث
بعضتشيرعام،لبشكوالتعلمالتعليمفيالسريعةللتغيراتنظرا  
عائدوذلكة،بااعليالمشاركةنحوالطلابدافعيةانخااضإلىالدراسات
منوفالخإلىيرجعماومنهاالرغبة،عدمإلىيعودمامنهالأسباب؛

منكلةالمشهذهرصدوتمذلك،غيرإلىالحديث،منوالرهبةالخطأ
.المباشرةوالملاحظةالمشاهدةخلال

لطرائقواالوسائلأعماقفيوالغوصالسعيإلىالبحثيهدف
:وهيالتعليم،ياتكنولوجميدانفيوبالأخصالتعليمية،للعمليةالميسرة

العناصرمنموعةمجتضمالتصميم،فيونظاميةللتخطيطتحليليةطريقة"
ظلفيليهإالحاجةوتزداد،"المنشودةالأهدافتحقيقفيتساعدالتي

.اليومالهائلةالتقنيةالثورة
.فيهلثغراتابعضومعالجةالتقييم،بغاياتالبحثيرتبطكما

1البحثسؤال
فيClassPointالتااعليةالأداةلاستخدامأثرهناكهل•

ومشاركتهم؟الطلابتااعلتحسين
2البحثسؤال
وتوظياهاClassPointالتااعليةالأداةاستثماريمكنكيف•

الطلابية؟المشاركةدرجاتتقييمعمليةتجويدفي

%64

%28

%8

البرنامج يشجع على التنافس

ينطبق ينطبق أحيانا   لا ينطبق

يرون أن البرنامج % 92نسبة 
يشجع التنافس إجمالا  

منهجية البحث
طلابمنطالبا  (34)وهمالمختارة،العينةعلىالبحثإجراءتم

منالثانيراسيالدالاصلخلالوالقانونالشريعةبكليةالثانيالمستوى
علىموزعينأسابيع،(6)التجربةواستغرقتهـ،1443الجامعيالعام

صلاة/لجمعةاصلاة)أبوابفيالمحاضراتوشملتدراسيتين،شعبتين
ينالأداتخلالمنوالاستجاباتالملاحظاترصدوجرى،(العيدين
:التاليتين

ترصدةمحددأسئلةخلالمنالبحث،لعينةالموجهةالاستبانة.1
الاختياربدائلو والنتائج،والعوائقالمتوقعةوغيرالمتوقعةالآثار

لثلاثي،ا(ليكرت)مقياسباستخدامدقيقتربويعلميبشكل
حصائيالإالتحليليليهاوالعلاقة،الخبرةذويمنوتحكيمها
.الااحص

روالآثاوالنتائجالعوائقوتدوينرصدخلالمنالملاحظة،.1
.وقبلهاالأداةيذتناأثناءوالموجهالمقصودوالانتباهوالاستجابات،

المراجع
التكنولوجياأهمية،(2016).عبدالحميدعبدالعزيزعامر،.1

بكليةالتدريسهيئةأعضاءنظروجهةمنالتعلمفيالرقمية
-والعلومافةوالثقللتربيةالعربيةالمنظمة:الزاويةجامعةالآداب

.(26)للمعلوماتالعربيةالمجلة

سينتحفيالتعليمتكنولوجيامساهمة،(2019).صونياقاسمي،.2
لومالعمجلة–مهريعبدالحميدجامعة:التعليميةالعملية

.(52)2قسنطينة-والاجتماعيةالإنسانية

ظريةالنبينالتعليمتكنولوجيا،(2014).محمودمحمدالحيلة،.3
.المسيرةدار:الأردنوالتطبيق،

يساعد على فهم محتوى المقرر

ينطبق ينطبق أحيانا   لا ينطبق

التحسينات المستقبلية
هيئةضاءأعلدىخصوصا  الأداة،هذهتطبيقتاعيلإلىالدعوة.1

احترافخصةر علىللحصولوالسعيوالقانون،الشريعةبكليةالتدريس
ومنعوائق،والالملاحظاتتلافيخلالمنالتجربةوتحسينالبرنامج،

ولوجيا،التكنهذهمعالإلقائيالحواريالجانبدمجفيالسعي:ذلك
اهيا  شالإجاباتاستعراضالطلابمنالطلبطريقعنذلكويمكن

.نامجالبر عبرمشاركتهابعدومناقشتهاوتحليلهازملائهمأمام

ساباتحوتوفيرللبرنامجالمصدرةالجهةمعالشراكةجسورمدّ .2
خلالمندمة،متقومزايابخصائصتتمتعالتدريسهيئةلأعضاءمجانية

الإمامامعةبجبعدعنوالتعليمالإلكترونيالتعليمعمادةإلىالكتابة
.لميداناهذافيوالريادةالسبقلهاوالتيفيصل،بنعبدالرحمن

وتوفيرالتعلم،بيئاتفيالتعليمتكنولوجيااستخدامتعزيزأهمية.3
.الداعمةشوالور الدوراتوتقديممنها،والإفادةلتاعيلهااللازمالدعم

التدريبيةامجوالبر الدوراتخلالمنالبرنامجهذابتاعيلالتوصية.4
العرضشرائحعمالمباشرالربطلتميّزبعد؛عنتقامالتيتلكخصوصا  

.البوربوينتعلى

الأثر
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رشينائف بن عبدالله الق. المرشد المهني د

لطالباعلىيجبالأحيانبعضفيولكنومبتكرة،مميزةالطريقة
.ناسهفيثقتهلتعزيززملائه؛أمامالمشاركة

جدا  ممتازبرنامج

.أكثرللمشاركةوقتيتاحلولكنجميل؛البرنامج

.الاستخدامسهلبرنامج/الإجاباتوكثرةالمشاركات،سهولة

.أحيانا  الشاهيالتعبيرحريةيقيد
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(PFUTL)الزمالة المهنية في التعليم والتعلم الجامعي 
عمادة تطوير التعليم الجامعي

جامعة الإمام عبدالرحمن بن فيصل

، محاضر، الطشلانشروق بنت محمد 
جامعة الملك سعود–كلية التربية 

ر التقييم الذاتي للطلاب باستخدام سلم التقدي
شعار الجامعات الخارجية

النتائج
الذاتيالتقييماستراتيجيةتطبيقحولللطالباتاستبيانإجراءبعد

:الآتيالنحوعلىالنتائججاءتالتقديرسلمباستخدام
الأولالتكليفدرجةعنرضاهنمدىعنالطالباتسؤالعند

:الإجاباتجاءت
راضية%8.6وأبداراضيةغير%11.4،راضيةغير74.3%

.تماماراضية2.9راضية،%2.9ما،حدإلى

انيالثالتكليفدرجةعنرضاهنمدىعنالطالباتسؤالوعند
%85أنيتضحوبذلكراضية،%62تماما،راضية25.4%
بينماالباقيةالنسبةتوزعتبينماالثاني،التكليفدرجةعنراضيات
.تماماراضيةوغيرراضية،وغير،ماحدإلىراضية

الأثر
،(الأستاذييمتق)الأولللتكليفالاستبياننتائجبينالمقارنةعند

:يليمانلاحظ(الاستراتيجيةاستخدام)الثانيوالتكليف
فعنداأدائهقبلالمهامأداءمعاييرعلىالطالباتاطلاعتحسن-1

:سؤالهن
؟(الأستاذيمتقي)الأولالتكليفإعدادقبلالتقييممعاييرقرأنهل

.بنعمبأجبن%32.9،لابـأجبن67.1%
الثانيكليفالتإعدادقبلالتكليفمعاييرقراءةتمهلسؤالهنوعند
التكليفمعاييرقرأنالطالباتمن100%

:سؤالهنندفعالتكاليفأداءكيفيةعنالطالباتمناقشةتحسن-2
التكاليف؟إعدادكيفيةعنبعضهنيناقشنكنهل
.لابأجبن%93.8و،بنعمأجبن6.2%
من%100نأالاستبياننتيجةأظهرتالاستراتيجيةتطبيقوبعد

.التكليفأداءكيفيةفيتناقشنالطالبات

الملخص
هاموالمالتكاليفإداءفيالطلابمستوىانخفاضيعد
أنهاكماس،التدريهيئةأعضاءتؤرقالتيالمشكلاتمنالأدائية

فإنلتاليوباالدراسي،التفوقلتحقيقالطلابأمامعائقاتمثل
لأكاديمياالمستوىلرفعملحةضرورةباتالمشكلةهذهمعالجة

يقبتطب(الطلاب)المشاركونقامذلكولتحقيقللطلاب،
.رالتقديسلمباستخدامالذاتيالتقييماستراتيجية

تخداماسيسهمالحالي،الإجرائيالبحثبنتائجعلىبناء
فيكبيربشكلرالتقديسلمباستخدامالذاتيالتقييماستراتيجية
الحكمفيالمشاركةيمنحهلأنهالطالب؛لدىالقصورهذامعالجة
فيتعرفمحددة،ومعاييرمحكاتوفقموضوعيبشكلأدائهعلى
لتطورواالتحسينعلىيساعدهممالديهالضعفنقاطعلى

.المستمر

مشكلة البحث/أهداف البحث

بالطلاأداءمستوىتحسينإلىالبحثيهدف
.الأدائيةوالمهاموالواجباتللتكاليف

:البحثسؤال

في"ذاتيالالتقييماستراتيجيةاستخدامأثرما•
إداءمستوىارتفاععلى(107سلم)مقرر

ائية؟الأدوالمهاموالواجباتللتكاليفالطلاب

منهجية البحث
:هيطريقتيناستخدامعلىالبحثهذامنهجيةارتكزت

:للطلابالأستاذتقييم:الأولى
لتزامالاأثر":بعنوانعملورفةبإنجازالطالباتتكليفتموقد

"أنموذجاةالسعوديأرامكوشركة-الشركاتنجاحعلىالمهنةبأخلاقيات
التقديراتلمسوفقالتكليفهذاومحكاتبمعاييرالطالباتتزويدوتم
وقدالراجعة،ةبالتغذيالطالباتوتزويدالأستاذ،قبلمنتقييمهوتم

حيثللتكليفالطالباتأداءمستوىفيانخفاضالتقييمنتائجأظهرت
.7.5/10يعادلماأي+"ج"تقديرعلىطالبةأعلىحصلت
:لأنفسهمالطلابتقييم:الثانية
"العملغوطضمعالتكيف"بعنوانعملبورقةالطالباتتكليفتموقد
.التقديراتلمسوفقبهالخاصةوالمحكاتبالمعاييرالطالباتتزويدوتم
والمرتبطةالمحددةوالمحكاتالمعاييروفقأدائهنبتقييمتكليفهنتمكما
النتائجوأظهرتت،للطالباالذاتيالتقييممراجعةتموقدالتقديرات،بسلم
علىطالبةأعلىحصلتحيثالطالباتأداءمستوىفيارتفاع
9.75/10.

:المراجع
زيادة الثقة تحسين النتائج و : التقييم الذاتي للطالب-1 المجلة التربوية الالكترونية/ والاستقلالية

https://educationmag.net/2020/07/31/selfeva/

تعليم / داء المعلمالتقييم الذاتي للمتعلم ودوره في تقييم أ-2 جديد
https://www.new-educ.com

ربما8.4

لا11.3

نعم 80.3

التحسينات المستقبلية
لاستراتيجيةاهذهاستخدامعلىالطالباتتدريب:الحاليالوقتفي

تبينوقدجيةالاستراتيبهذهالمعرفةلديهنليسالطالباتفأغلب
هذهتستخدملم%93.9فالاستطلاعخلالمنذلك

استخدامهالهنسبق6.1وقبل،منالاستراتيجية

التيالمقرراتلكعلىالاستراتيجيةهذهتعميم:المتوسطالمدىعلى
.بتدريسهاأقوم

:البعيدالمدىوعلى
.القسممقرراتجميعفيبهاليعملالاستراتيجيةهذهتعميم

أغلب الطالبات أبدين 
رغبتهن باستخدام هذه 

لاالاستراتيجية مستقب

فعندالذاتي،مالتقيياستراتيجيةاستخدامعنالطالباتورضارغبة-3
أبدىلامستقبالاستراتيجيةهذهباستخدامترغبينهلسؤالهن
أبدتينمابالاستراتيجيةهذهباستخدامرغتهنالطالباتمن80.3%
كانت%8.4والاستراتيجية،هذهباستخدامرغبتهنعدم11.3%
ربماإجابتهن

الكثيريمحمد.د

ربما 8.4
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(PFUTL)الزمΎلΔ المϬنيΔ في التعϠيϭ ϡالتعϡϠ الجΎمعي 
عمΎدة تطϭير التعϠيϡ الجΎمعي

جΎمعΔ اإمϡΎ عبدالرحمن بن فيصل

، أستΎذ مسΎعد، كϠيΔ اآداΏجما مبΎرϙ المرϱ. د

صيل في تعزيز الدافعيϭ Δالتح( الكΎهΕϭ)فΎعϠيΔ استخداϡ برنΎمج 
Δديϭالسع Δالعربي ΔكϠرة الممΎحضϭ ريخΎرر تϘبم ϡϠالتع ϭنح

النتΎئج
ΕϠصϭئجتΎالبحثنتϰتطبيقأنإلΔالتاستراتيجيΏعيϠ
ϡستخداΎمجبΎبرنΕϭهΎررفيالكϘريخمΎرةتΎحضϭالممΔكϠ
ΔالعربيΔديϭآتيالسعΎك:

المϠخص
ΏϠقفيتطϭيميالمϠلالتعΎّعالفعΎاستراتيجاتبΕΎيΔعϭمتن
ΔصΎخϙϠتΕΎظفالتيااستراتيجيϭلتϭϠالحϘالت،Δني
.المختϠفΔالتربϭيϭΔالنظريΕΎالمبΎدئعϭϰϠتعتمد

دعϡفييΏكΎلتϠعالنشطالتعϡϠاستراتيجيΕΎااستخداϭϡيعد
ΔيϠالعمΔيميϠرمنالعديدلهالتعΎاآثΔبيΎفريالتاإيجϭتΔبيئ
ΔذبΎجΔممتعϭΔبϠطϠمن،لϭالبحث،هذاخالϡاستخداتϡ

فΎعϠيΔمدىعنلϠكشفKahootالكΎهΕϭبرنΎمج
ΔاستراتيجيΏعيϠدةفيالتΎزيΔدافعيΔبϠالطϭنحϡϠالتع.

ϭϡتطبيقتΔالدراسϰϠعΔىمنشعبϭرريفالرابعالمستϘم
،(بعدعندرسي  )السعϭديΔالعربيΔالممϠكϭΔحضΎرةتΎريخ

ΕϠشمϭΔ44العينΔلبΎطϡتϡϬسيمϘتϰ̂إلΕΎعϭمجم،
ΕرϬأظϭئجΎالنتΔيϠعΎفΔدةفيااستراتيجيΎدافزيΔعيΔبϠالط

ϭنحϡϠالتعΔركΎالمشϭΔϠعΎءالفΎضرةأثنΎالمح

البحثمشكΔϠ/البحثأهداف
ΔϠالبحثمشك
ΕاحظΔحثΎررتدريسخالمنالبϘريخمΎرةتΎحضϭ
ΔكϠالممΔالعربيΔديϭالسعϱضبعدعنيدرسالذΎانخف  Ύفي
ΔدافعيϭΔركΎمشΔبϠالط.
دϭبعϘالمϘرر،تدريسفيالمشΎركϭنالزماءأكدهمϭΎهذا

ΕءاΎϘبعضمعلΔبϠاالطϭأكدϰϠرةعϭدضرϭجϭ
ΕΎمنتزيداستراتيجيϡϬϠعΎتفϡϬركتΎمشϭءΎأثنϠالΕءاΎϘ

Δبعدعنالتزامني.

أهداف البحث
فيϠعيΏالتاستراتيجيΔاستخداϡفΎعϠيΔمدىعϰϠالتعرف•

ررمϘفيالتعϡϠنحϭالطϠبϭΔدافعيΔمشΎركΔتحسين
.الممϠكϭΔحضΎرةتΎريخ

فيالكΎهΕϭتطبيقاستخداϡفΎعϠيΔمدىعϰϠالتعرف•
.التعϭΎنيالتعϡϠمΎϬراΕزيΎدة

ستدريفيالكΎهΕϭتطبيقاستخداϡأثرعنالكشف•
ϰعϠالسعϭديΔالعربيΔالممϠكϭΔحضΎرةتΎريخمϘرر

ΕΎهΎاتجΏالطاϭررنحϘالم.

منϬجيΔ البحث
بΎحثΔالاعتمدΕفرضيتΎϬمنϭالتأكدالدراسΔهدفلتحϘيق

ϰϠجعϬيل،التجريبيالمنϠالتحϭϡتϭإعدادΔنΎلاستبΔمعرف
عنالتϠعيΏاستراتيجيΔتطبيقعنالطΎلبΕΎرضΎمدى

المراجع.الكΎهΕϭبرنΎمجطريق
عيΏالتϠاستراتيجيΔتطبيقدرجΔ.(˺˻˹˻).شيخΔالعتيبي،•

ΕΎقϭمعϭΎϬϘلدىتطبيΕΎمϠمعΏسΎاآليالحΔϘبمنط
.السعϭديΔالعربيΔبΎلممϠكΔالريΎض

•،ϱدΎلينالعبϭمجد.(˻˹˻˹).ΔيϠعΎفϡتطبيقاستخداϭهΎالكΕ
ثΎمنالطΎلبΕΎلدىالدراسيϭالتحصيلالدافعيΔزيΎدةفي

.نΎعϭرلϭاءفيالتΎريخمΎدةفياأسΎسي
ΎϘئϡالالتعϡϠبرنΎمجاستخداϡفΎعϠيΔ.(˹˻˹˻).حمزةدرادكه،•

ϰϠعΏعϠال(kahoot)ΔالتحصيلتنميΔالدافعيϭϭالنحϡϠتع
.البحرينبممϠكΔاابتدائيالثΎلثالصفطاΏلدى

كΎهΕϭتطبيقاستخداϡأثر.(˹˻˹˻).ϭآخرϭنأنسالمΎجد،•
ΏلطاالحديثمΎدةنحϭϭااتجΎهالدراسيالتحصيلفي

.الثΎنϱϭالثΎنيالصف
•،ΎنΎفطريΎليϭي.(˻˹˺́).ϡاستخداΔϠسيϭΕϭهΎيفيالكϠتعϡ

جΎمعΔيΔالعربالϠغΔلتعϠيϡالمكثفبΎلبرنΎمجااستمΎعمΎϬرة
ΎانϭمϙلΎمϡإبراهيΔاإساميΔميϭانجالحكΎم.

رضΎ الطΎلبΕΎ في تطبيق نتΎئج استبΎنΔ (: 4)شكل 
 ΕϭهΎمن خال تطبيق الك ΏعيϠالت Δاستراتيجي

ΔيϠبϘالمست ΕΎالتحسين
تطبيق استراتيجيΔ التϠعيΏ في جميع محΎضراΕ المϘرر-
تربϭيΔ دعϭة الزماء لحضϭر محΎضرة لϠمشΎركΔ في تϘييϡ االعΏΎ ال-

المستخدمϭ Δاقتراح التحسينΕΎ البنΎءة
-ϰϠعϭ ررϘالم Ώفي جميع شع ΏعيϠالت Δى تطبيق استراتيجيϭمست

ΔيϠالكϭ ϡسϘال
-Δنيϭاإلكتر ΕرراϘمϠيمي لϠالتع ϡدة النظر في التصميΎإع
تطبيق استراتيجيΔ التϠعيΏ في برامج أخرى-

العΏΎ برنΎمج الكΎهΕϭ تحفزني عϰϠ التفΎعل (:˺)شكل
ةϭالمشΎركΔ أثنΎء المحΎضر

اأثر
استراتيجيΔتطبيقفيالطΎلبΕΎرضΎمدىااستبΎنΔتحϠيلمنيتضح

ΏعيϠالتيالتϭΕد،˹˺تضمنϭقدبنϭعدΎتطبيقسΕΎاستراتيجي
ϡϠالنشطالتع(ΏعيϠالتϡستخداΎبΕϭهΎالك)حبشكلϠظمϭϰϠع

أنمΎك،التعϭΎنيالتعϡϠمΎϬراϭΕزيΎدةالطϠبΔمشΎركΔتحسين
ΔالتغذيΔالراجعΔريϭنالفΎكΎϬرلϭتصحيحفيكبيرد

ΕΎمϭϠالمع،ϭتϡهΎتحسينفيسΔيϠعمϡϠالتعΎϬتΎمخرجϭϭمنϡَث
.الدراسيالتحصيلزيΎدة

التحسينΕΎ المستϘبϠيΔ عϰϠ المدى الϘصير ϭالمتϭسط ϭالبعيد(: ˾)شكل 

(أحمد مرسي. د)المرشد المϬني 

سΎعدتني أنشطΔ الكΎهΕϭ عϰϠ التعϭΎن مع (:˼)شكل 
زمائي ϭمنΎقشΔ المعΎرف

تϘدϡ أنشطΔ برنΎمج الكΎهΕϭ أنشطΔ تغذيΔ راجعΔ تسΎعدني (:˽)شكل 
ΔϘشي ΔϘبطري ΕΎمϭϠالمعϭ ϡهيΎدل تصحيح المفΎتب ϰϠع

13

11

9

12

9

7
8

9 9

14
15

1616

11

1414

10

6
5

7

1010
9

7

2

4

6

00

7

55

21111101

 ΏΎألع
برنΎمج 

ΕϭهΎي تحفزنالك
ϰϠع ΔركΎالمش

ϭالتفΎعل أثنΎء
المحΎضرة

ΏΎعد األعΎتس
 ΔيميϠالتع
Ύبرن ϡستخداΎمج ب

ΕϭهΎفي الك
Ύل أثنϠء كسر الم
المحΎضرة

تزيد 
Δأنشط ϡϠالتع

Ύبرن ϡستخداΎمج ب
ΕϭهΎمن الك

انتبΎهي أثنΎء 
المحΎضرة

سΎعدتني 
Δمج أنشطΎبرن

ΕϭهΎالك ϰϠع
مع التعϭΎن
تبΎدل) زمائي 

 ΔقشΎمنϭ
(المعΎرف

 Δأنشط ϡدϘت
ΕϭهΎمج الكΎبرن
 Δراجع Δتغذي
 ϰϠعدني عΎتس
يϡ تصحيح المفΎه
 ΕΎمϭϠالمعϭ
ΔϘشي ΔϘبطري

Δ تسΎعدني أنشط
ΕϭهΎمج الكΎبرن

عϰϠ تذكر 
 ΕΎمϭϠالمع
ΔϠيϭط Εلفترا

بΎϘء أثر )
ΔمϭϠالمع)

 Δأفضل اأنشط
 ΔيϠعΎالتف

يΔ الجمΎعيΔ الصف
 ΏϭϠأس ϰϠع
المحΎضرة

حفزتني 
 ΕΎϘبΎالمس

ϰϠع ΔفسيΎالتن
 ΔركΎالمش

ϭالتفΎعل أثنΎء
المحΎضرة

مϭافق بشدة  مϭافق محΎيد غير مϭافق  غير مϭافق بشدة

-Ϙالم ΕضراΎفي جميع مح ΏعيϠالت Δررتطبيق استراتيجي

-ΏΎاالع ϡييϘفي ت ΔركΎمشϠضرة لΎر محϭة الزماء لحضϭدع
ΕΎاقتراح التحسينϭ Δالمستخدم Δيϭالترب

-ϭ ررϘالم Ώفي جميع شع ΏعيϠالت Δتطبيق استراتيجي ϰϠع
ΔيϠالكϭ ϡسϘى الϭمست

يΔفي التصميϡ التعϠيمي لϠمϘرراΕ اإلكترϭنإعΎدة النظر -
طبيق استراتيجيΔ التϠعيΏ في برامج أخرى ت-

˿˻%
˻́%

˺˹%

مϭافق محΎيد غير مϭافق

̀˽%

˺˾%
˺˺%

مϭافق محΎيد غير مϭافق

تسΎعدني األعΏΎ التعϠيميΔ بΎستخداϡ برنΎمج الكΎهΕϭ (: ˻)شكل
ةفي كسر المϠل أثنΎء المحΎضر
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(PFUTL)الزمالة المهنية في التعليم والتعلم الجامعي 
عمادة تطوير التعليم الجامعي

جامعة الإمام عبدالرحمن بن فيصل

كلية الآداب -قسم علم الاجتماع والخدمة الاجتماعية -أستاذ التخطيط الاجتماعي المساعد -شيرين صلاح محمد . د

المال أثر تطبيق استراتيجية التعلم النشط على تنمية رأس
ةالاجتماعي لدى طالبات قسم علم الاجتماع والخدمة الاجتماعي

نتائج الدراسة ملخص الدراسة 

أهداف الدراسة

Figure A: neque 

dignissim, and in 

aliquet nisl et umis.

منهجية الدراسة

مراجع الدراسة  الأثر

كلية الآداب -قسم التاريخ -أستاذا الإرشاد السياحي -د أسامة إبراهيم .أ: المرشد الأكاديمي 

مفردة 495= ن 

جمع تعد هذه الدراسة من الدراسات الوصفية واستخدمت طريقة كمية ل: نوع الدراسة
وتحليل البيانات واعتمدت على منهج دراسة الحالة لطالبات قسم علم الاجتماع 

.والخدمة الاجتماعية بالمستويات الدراسية المتعددة

عدد عدد الشعب المقرر الدراسيالمستوىالسنة
الطالبات

129(SW 201)العلاقات العامة الثالثالثانية

ة مصطلحات ونصوص اجتماعية باللغالرابعالثانية 
(SW 207)( 1)الإنجليزية 

4152

5127(SW 305)السياسة الاجتماعية الخامسالثالثة

4136(SW 309)التخطيط الاجتماعي السادسالثالثة

151(SW 411)التنمية الاجتماعية الثامنالرابعة

طالبة495شعبة 15مقررات5مستويات5المجموع

لقياس اعتمدت الباحثة على تصميم استماره استبيان الكتروني:  أداة جمع البيانات
م توزيعه وت. أثر تطبيق  استراتيجية التعلم النشط على تنمية رأس المال الاجتماعي

.على الطالبات بقسم علم الاجتماع والخدمة الاجتماعية
:  الصدق والثبات الاحصائي

جموع تم إجراء الصدق الاجرائي بطريقة تحليل البنود من حيث ارتباط البند بالم
عالية          الكلي لأداة القياس وجاءت النتائج تشير بإن أغلب البنود ترتبط بنسبة

ا يتجاوز المعيار المعمول به في هذ) بالدرجة الكلية لبنود الاستمارة،%( 91) 
وي فصاعداً وهو ما يسمح لنا بالقول بأن بنود الاستمارة تحت( 164 ,0± الصدد 

الجذر كما تم حساب الثبات الاحصائي بحساب.  على مؤشر عالي للصدق الاحصائي
.    ت الحقيقيالتربيعي لمعامل الثبات ويسمى أحياناً بالثبات القياسي أو معامل الثبا

.فأكثر ( 0,6) حيث أن المعيار المعمول به في هذا الصدد ( ألفاكرونباخ) 

معامل المتغيراتم
(ألفاكرونباخ)

=معامل الصدق 

بحساب الجذر التربيعي
(ألفاكرونباخ)

الدلالة

**70180,8 ,0ط استراتيجيات التعلم النش1
**84350,9 ,0تنمية رأس المال الاجتماعي 2

(  (0.05معنوي عند   (                                              *(0.01معنوي عند   **

توزيع عينة الدراسة(:  1)جدول رقم 

معامل ألفاكرونباخ لحساب الثبات(: 2)جدول رقم 
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.يوضح أثر استراتيجيات التعلم النشط على تنمية رأس المال الاجتماعي لدى طالبات قسم علم الاجتماع والخدمة الاجتماعية(: 1)شكل 

نعم إلى حد ما لا

التوصيات

التحسينات المستقبلية

ط في تنمية خرجت الدراسة الحالية بعدده توصيات حول آليات تفعيل استراتيجيات التعلم النش
:ليرأس المال الاجتماعي لدى طالبات قسم علم الاجتماع والخدمة الاجتماعية على النحو التا

الآلية الأولى

الآلية الثانية

الآلية الثالثة

الآلية الرابعة

الآلية الخامسة

الآلية السادسة

الآلية السابعة

الآلية الثامنة

إدارة رأس المال الفكري 
وقياسه وتنميته كجزء من 

ات تفعيل الثقافة الريادية في إدارإدارة المعرفة
التعليم بجامعة الامام بجامعة 
الامام عبدالرحمن بن فيصل

تطبيق نظم الجدارة في تطوير
أداء مؤسسات التعليم بجامعة 

توجيه البحث العلمي الامام عبدالرحمن بن فيصل
في ضوء فلسفة 
الجامعة المنتجة

اث تفعيل الاستثمار في الأبح
العلمية بجامعة الامام 
تفعيل تعليم الأقران في تحسين عبدالرحمن بن فيصل

التحصيل الدراسي والدافعية 
للتعلم بجامعة الامام 
عبدالرحمن بن فبصل 

المواءمة بين احتياجات 
سوق العمل ومخرجات 

التعليم العالي بجامعة الامام 
مواجهة تحديات التعليم عبد الرحمن بن فيصل

العالي بجامعة الامام عبد 
الرحمن بن فيصل

1 2 3 4 5 6

لدي ثقة 
كبيرة في 
أساتذتي 

وفي 
جامعتي

أؤمن بقيمة 
الصدق والأمانة 
و احترام اساتذتي
وزملائي وجامعتي
وأقدم المساعدة 

الممكنة لهم

أحب وطني 
وأسعى إلى أن 
أحقق آمال هذا 
الوطن ليكون 
أفضل وطن 

بالعالم

د اكتسبت العدي
من المعارف 
والخبرات 

والمهارات التي 
توهلني إلى 
سوق العمل

لدي الرغبة في 
أن أبادر بخدمة 
جامعتي وأثق 
في قدرتي على
يدالابتكار والتجد

أصبحت قادراً 
على ان أواجه 

مشكلاتي 
واتخذ قراري 

بمفردي

قياس أثر تطبيق استراتيجيات التعلم النشط على تنمية رأس المال : الهدف الأول 
.الاجتماعي لدى طالبات قسم علم الاجتماع والخدمة الاجتماعية

مية الخروج بتوصيات حول آليات تفعيل استراتيجيات التعلم النشط في تن: الهدف الثاني 
.رأس المال الاجتماعي لدى طالبات قسم علم الاجتماع والخدمة الاجتماعية

يل دور المتعلم فلسفة تعليمية تربوية تهدف إلى تفع"تعُد استراتيجية التعلم النشط 
المتعلم من وجعله دوراً محورياً في العملية التعليمية التعلمية وتسعى إلى الانتقال ب

م إلى إيجابية المتعل( كما هو الحال في طريقة المحاضرة)حالة المتلقي السلبي 
لتعلم كما هو الحال في استراتيجيات ا)وفاعليته في المواقف التعليمية المختلفة 

ركيب ،وذلك باستهداف مهارات التفكير العليا بالدرجة الأولى كالتحليل والت(النشط
جريب والتقويم واعتمادا على مواقف تعليمية وأنشطة مختلفة تستلزم البحث والت

لومات والعمل والتعلم الذاتي أو الجماعي أيضاً ،لاكتساب المهارات والحصول على المع
(.  Badea,2014, p39-41")وتكوين الاتجاهات والقيم

ي على أهمية رأس المال الاجتماعي في زيادة المستوى التحصيل" كولمان"وقد أكد 
م ، بما والمساهمة الإيجابية في التنشئة الاجتماعية للطلاب وتحقيق المساواة بينه

(Coleman , 1998, p94)يسهم في تنمية معرفهم وخبراتهم ومهاراتهم 
ويتناول مفهوم رأس المال الاجتماعي في الدراسة الراهنة مجموعة من المتغيرات 

قات الاجتماعية، الثقة المتبادلة،الثقافة الريادية،القيادة،العلا)الإيجابية والتي تتمثل في 
ية المشاركة الاجتماعية، المسؤولية الاجتماعية، القيم والمعاييرالأخلاقية وإنتاج
تكار، الأفكار ،المعرفة المكتسبة، التعاون والمشاركة، زيادة الإنتاجية، المبادأة والاب

الذاتية،تبادلالقرار،المواردالمعارف النظرية المتبادلة، القدرة على اتخاذ 
العمل الجماعي ، التفاعل الاجتماعي، التفوق الدراسي، الاتصال الخبرات،إدارة

بالمجتمع، المهارات المهنية، المواطنة والانتماء والولاء للمجتمع، التطوع وخدمة 
(.المجتمع

تعلم وتنطلق فكرة الدراسة من التوجهات التربوية الحديثة التي تهدف إلى جعل الم
ينه لتأهيله محوراً للعملية التعليمية ، وتسعى إلى اكسابه المهارات المتنوعة بهدف تمك

تعوق من وفي ضوء المشكلات التي تعوق من مسيرة العملية التعليمية و. لسوق العمل
بيق اتجهت الباحثة إلى التعرف على أثر تط. تحقيق أهدافها ومخرجاتها التعليمية 

ى طالبات على تنمية رأس المال الاجتماعي لد( التعلم النشط ) الاستراتيجيات الحديثة 
.قسم علم الاجتماع والخدمة الاجتماعية
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متغيرات رأس المال الاجتماعيم
لاإلى حد مانعم

%نك%نك%نك

43788,3214,2377,5الثقة المتبادلة1

44589,9112,3397,8العلاقات الاجتماعية2

37876,4255,19218,6المشاركة الاجتماعية 3

42585,9224,4489,7المسؤولية الاجتماعية4

37174,9499,97515,2الثقافة الريادية5

42786,3183,65010,1القيادة6

43387,5193,8438,7التعاون والمشاركة7

42585,9488,9224,4زيادة الإنتاجية8

34469,59719,65410,9التفوق الدراسي9

32567,7200,414028,3إدارة العمل الجماعي10

34369,310020,25210,5القدرة على اتخاذ القرار  11

33968,512525,3316,3المعارف النظرية المتبادلة12

34269,1489,910521,2إنتاجية الأفكار13

23747,921944,2397,9تبادل الخبرات 14

27655,511823,810120,4الموارد الذاتية15

31964,46613,311022,2المعرفة المكتسبة16

44088,9316,3244,8القيم والمعاييرالأخلاقية17

32766,19719,67114,3المبادأة والابتكار18

31563,69619,4841,7الاتصال بالمجتمع19

35972,56112,37515,2المهارات المهنية20

21
المواطنة والانتماء        

44790,391,8397,9والولاء للمجتمع

31864,212725,75010,1التطوع وخدمة المجتمع22

30461,412224,66913,9التفاعل الاجتماعي23

:تساؤلات الدراسة 
المال ما أثر تطبيق استراتيجيات التعلم النشط على تنمية رأس: التساؤل الأول 

الاجتماعي لدى طالبات قسم علم الاجتماع والخدمة الاجتماعية؟
شط ؟ما التوصيات المقترحة لآليات تفعيل استراتيجيات التعلم الن: التساؤل الثاني 
( استراتيجية التعلم النشط ، رأس المال الاجتماعي: )كلمات مفتاحية

:عينة الدراسة وأساليب اختيارها
ارها    عن طريق المسح الشامل لطالبات المستويات الدراسية المختلفة والتي تم اختي

لتعلم النشط طبقاً لما تحتويه توصيفات المقررات الدراسية على تطبيق استراتيجيات ا
ن ، الحوار والمناقشة، العصف الذهني ، الأنشطة المنهجية تعلم الأقرا) التدريسية 

ائط ، حل المشكلة والخر(العروض التقديمية) التعلم الإلكتروني، التعلم التعاوني 
.الذهنية

نشط أثر تطبيق استراتيجيات التعلم ال(: 3)جدول رقم 
على تنمية رأس المال الاجتماعي لدى الطالبات 

بعة أشارت نتائج الدراسة الحالية إلى وجود علاقة بين متغيراتها المستقلة والتا
مية رأس المالعلى تن( كمتغير مستقل ) حيث يؤثر تطبيق استراتيجيات التعلم النشط 

وذلك كما هو موضح بالجدول السابق( كمتغير تابع ) الاجتماعي لدى الطالبات 

م علم تعميم تجربة الدراسة الحالية على كافة الطالبات بقس:  المرحلة الأولى 
بنتائج الاجتماع والخدمة الاجتماعية ومقارنة النتائج التي سيتم التوصل إليها

.الدراسة الحالية 
قسام تعميم تجربة الدراسة الحالية على عينة من طالبات الأ: المرحبة الثانية 

م التوصل الأخرى بكلية الآداب والخروج بتصور تحليلي حول النتائج التي سيت
.إليها

امعة  تعميم تجربة الدراسة الحالية على عينة ممثلة لطلاب ج: المرحلة الثالثة 
ول الامام عبدالرحمن بن فيصل من جميع الكليات والخروج بتقرير مفصل ح

.جامعةالنتائج التي سيتم التوصل إليها ورفع التقرير إلى سعادة رئيس ال

وع تبني جامعة الامام عبدالرحمن بن فيصل للدراسة الحالية كمشر: الهدف 
م والتعلم الحديثة تنفذه الجامعة مستقبلياً لقياس أثر تطبيق استراتيجيات التعلي

.  امعةفي كافة الكليات بالجامعة على تنمية رأس المال الاجتماعي لدى طلاب الج
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